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Flanderwell Primary School
Self-evaluation summary: July 2017
The context of the school:
The school is a larger than average sized primary school. The proportion of pupils known to be eligible for the pupil premium is above average
and the proportion of pupils that come from minority ethnic backgrounds is below average. Nearly all pupils speak English as their first language.
The number of pupils with disabilities and/or special educational needs (SEN) is broadly average.
Flanderwell Primary School forms part of a collaboration with another local primary school – Wickersley St Alban’s (a National Support School).
Both schools have shared an Executive Headteacher (a National Leader of Education) since September 2013, but both schools employ a
separate Head of School and have separate governing bodies. The Head of School at Flanderwell is a Specialist Leader of Education. The
school converted to academy status in February 2015, joining with Wickersley St Albans in the Diocese of Sheffield Academy Trust. From
November 2016, the school has supported a school in category, Rossington St Michael’s CE Primary School, along with Wickersley St Albans
and under the leadership of the Executive Headteacher. Flanderwell joins St Albans in supporting St Michael’s, successfully supporting the
school through significant improvements in 2016/17.
Flanderwell Primary School was last inspected in May 2013 when it was judged to require improvement. It received a monitoring visit from Her
Majesty’s Inspector in September 2013 who judged that the school was taking effective action to tackle the areas requiring improvement. The
school was visited again by HMI in April 2014 with positive outcomes. Since the school’s last inspection, outcomes have improved dramatically,
with attainment and progress moving from being significantly below national at the time of inspection to significantly above national for two
successive years (2016 and 2017).

n Leadership and Management: overall effectiveness
Suggested grade: Outstanding (1)
Evidence that supports this judgment
The leadership and management of the school is outstanding because:
• Leaders have had a significant impact upon the school over time, ensuring that Flanderwell has made very rapid and sustained
improvements in all areas of provision. The impact of effective leadership is evidenced through the high standards achieved (attainment and
progress in top 1% nationally 2017).
• Leadership is highly effective at all levels within the school and impacts significantly on pupil outcomes.
• Very high expectations of all members of the school community contribute to the shared vision that all children can achieve to a very high
standard regardless of background or circumstance.
• There is a refusal to accept that children should receive anything less than very good provision. Rigorous self -evaluation at all levels ensures
that any weaknesses are rapidly identified and proactive systems and procedures to ensure that outcomes in achievement and well- being
for the majority of pupils become very good.
• Leaders have been robust and have either improved or removed any provision that is less than good.
•Subject leaders are knowledgeable of school standards and areas for development. They have observed lessons, scrutinised and supported
with planning and pupil outcomes and acted as mentors. They have produced informed action plans for their subjects that link with whole school
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aims. All subject leaders are given additional release time and are held accountable for its effective use and as a result there is a depth of leadership
& accountability impacting on standards.
•Comprehensive action planning ensures well informed strategies are put in place to sustain and develop provision. A thorough timetable for
INSET / staff meetings has been planned for both Class Teachers and Teaching assistants alternating on both sites for the coming year addressing
common areas of development and reflecting a focus on effective teaching & learning. This has resulted in lessons that demonstrate better teacher
subject knowledge.
• Leadership is ambitious, tightly focused and resilient: it does not allow complacency to set in and therefore the school is improving year upon
year.
• Leadership drives a ‘no excuses’ culture, expecting all pupils to achieve and supporting staff at every level to ensure this mission is fulfilled.
• The Executive Headteacher and Head of School have developed and nurtured leadership capacity over the last four years, talent spotting
new leaders, providing training that supports their development, coaching them to lead.
• The Governing body has had a core focus of appraising learning, standards and attainment. A highly constructive and ambitious dialogue
has been created between the school leadership and the governing body ensuring stability into the future.

• Governors are well informed of the current school context. They have been proactive in arranging visits to the school, feeding back
observations gained during visits to the school, conducting learning walks, interviewing members of staff and speaking to pupils. Through this
they have directly contributed to the improving and strengthening of provision.

Why leadership and management are not the grade (above/below)
Leadership and management of the school is outstanding rather than good because the pursuit of excellence in all of the school’s activities is
demonstrated by an uncompromising and highly successful drive to strongly improve the highest levels of achievement and personal
development for all pupils.
All leaders and managers, including those responsible for governance, are highly ambitious for the pupils and lead by example. They base
their actions on a deep and accurate understanding of the school’s performance, and of staff and pupils’ skills and attributes. Outstanding
leadership has impacted significantly on sustained, significant improvements in the school and has led to outstanding outcomes for pupils in all
key stages.

Outcomes: attainment and progress
Suggested grade: Outstanding (1)
Evidence that supports this judgment:
Achievement is outstanding because progress from different starting points is outstanding compared with national figures. Progress in RWM
at KS2 2017 was well above national. Pupils typically enter FS2 below average compared with national in reading, writing and mathematics. On exit
at KS2 pupils’ attainment is significantly above national. In 2016 and 2017 outcomes were significantly above national, despite the challenges
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posed by the new curriculum and assessment, with 91% reaching the expected level in writing and reading and mathematics in 2017:

Headline Data Summary (2017):
Good Level of Development
School
National
86%
71%

EYFS

Key Stage 1

Working at the Expected Standard
School
81%
83%
94%
74%

Reading
Writing
Mathematics
R, W & M

Key Stage 2

National
75%
68%
75%
64%

Working at the Expected Standard

Reading
Writing
Mathematics
GPS
R, W & M
Key Stage 2
Reading
Writing
Mathematics

School
91%
91%
91%
91%
91%

National
71%
76%
75%
77%
61%

Year 1

Phonics Check
School
National
89%
81%

Working at Greater Depth within
the Expected Standard
School
National
38%
25%
19%
15%
34%
20%
15%
11%
Working at Greater Depth within
the Expected Standard
School
National
13%
25%
20%
18%
24%
23%
42%
31%
4%
9%

Average Scaled Score
School
105.75

National
104

106.15
107.6

104
106

Sufficient Progress Measure
School
National
+5.22
0
+4.26
0
+5.33
0

Progress is consistently strong and evidence in pupils’ work indicates that they achieve well (see 2015/ 2016/ 2017 data). The school received a
congratulatory letter in 2016 due to progress measures being in the top 3% nationally. Attainment and progress in 2017 is in the top 1% nationally,
th
including progress of disadvantaged pupils (169 school nationally for progress of disadvantaged pupils).
From each different starting point, the proportions of pupils making expected progress and the proportions exceeding expected progress at
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the end of KS2 in English and in mathematics are above the national figure. In 2016, attainment was maintained or improved despite the new
challenges of the national curriculum, and attainment was significantly above national for all pupils and groups (100% Expected maths; 94%
Expected writing; 88% Expected Reading; 91% Expected SPAG; 88% combined RWM). For disadvantaged pupils, the proportions are similar to
those for other pupils in the school and higher than those of all pupils nationally (Pupil premium pupils: Expected 77% reading, 88% Expected
writing, 100% Expected maths, 88% Expected spag, 77% combined RWM). In 2017, outcomes improved further at combined RWM: 91% Expected.
All pupils other than the four pupils with high levels of SEN reached expected levels, despite being a ‘significantly below’ cohort at KS1 (of the pupils
who did not achieve expected, 4 out of 45 pupils, all 4 had SEN, including 3 with EHCP, 3/4 also PP). Progress was in the top 1% nationally (all
pupils +5.19 reading, +4.25 writing, +5.27 maths) for all pupils and groups including disadvantaged.
Pupils in the school acquire knowledge and develop understanding quickly and securely in a wide range of subjects. They develop and
apply a wide range of skills, in reading, writing, communication and mathematics. This ensures that they are well prepared for the next stage in their
education, training or employment.
The learning of groups of pupils is outstanding. In 2017 at KS2, four boys, all high levels of SEN including three EHCP PP boys, did not
achieve RWM at Expected; however, all other PP pupils and pupils with SEN achieved RWM despite low starting points. Attainment for PP pupils
RWM was therefore 75% - above national all pupils – but attainment for PP pupils non- SEN was 100%.
Attainment is improving at a faster rate than nationally, over a sustained period. 2016 and 2017 data shows rapid improvements in data for all
cohorts and key stages, with data for each cohort improved from significantly below in 2013 to in line with or above national for KS1 and KS2 age
related attainment in, despite the challenges of the new curriculum.
Attainment and progress: trend of attainment Y6 (KS2)
Reading
Attainment at
Progress (2
L4
levels)

Writing
Attainment at L4
Progress (2
levels)

2012

2012

76.9

85

84.6

2013
81

65.4

92

80

2015

71

2016 (new curriculum)

88

81
2014

96

92

100

88

2015
100

85
2013

2014
96

96

92

79

2014

Maths
Progress (2
levels)

2012

2013

75
84

Attainment
at L4

2016 (new curriculum)

92
2015
96

2016 (new curriculum)

Reading Writing and
Maths attainment L4+

2012
57.7
2013
70.4
2014
76

SPAG

2013
46
2014
76
2015
88

88
2016 (new curriculum)

2016 (new curriculum)

% ARE School

% ARE
National

% ARE School

% ARE
National

% ARE
School

% ARE
National

% ARE
School RWM

% ARE
National
RWM

% ARE
School

% National

88

66

94

74

100

70

88

53

91

72

71

91

76

91

75

91

61

91

2017
91

2017

2017
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2017

2017
77

Y1 phonics screen
2013
57
2014
84
2015
89
2016
85 (national 80.6)
2017
89 (national
81%)

Trend of attainment Y2 (KS1)
KS1 Attainment: Historic 2013 – 2015 comparisons

% Reading L2B+
2013

% Writing L2B+
32.4%

% Maths
L2B+
64.9%

70.3
2014

79
82

71

89

77

2015
89

KS1 2016 and 2017 comparisons (new curriculum):
* GDS: exceeding

Reading
School %
Expected
standard

Reading
National
%
Expected
standard

Reading
School %
GDS

Reading
National
% GDS

Maths
School
%
Expected
standard

Maths
National
%
Expected
standard

Maths
School %
GDS

Maths
National
% GDS

Writing
School
% Expected
standard

Writing
National
%
Expected
standard

Writing
School
% GDS

Writing
National
% GDS

KS1 2016

87%

74.1%

36%

23.5%

87%

72.6%

29%

17.1%

78%

65.5%

22%

13.2%

KS1 2017

81%

75%

38%

25%

94%

75%

34%

25%

83%

68%

19%

15%

Why achievement is not the grade (above/below)
The school judges achievement as outstanding rather than good because school action since last inspection have led to significant
progress and attainment improvements, with outcomes now significantly above national for all key stages, and evidence shows that this
is sustainable (significant improvements over three years for all key stages).
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The quality of teaching, learning and assessment
Suggested grade: Outstanding (1)
Evidence that supports this judgment:
• Much of teaching in all key stages is outstanding and never less than consistently good. As a result, almost all pupils make rapid and
sustained progress. Evidence from lesson observations, monitoring, tracking of progress, work scrutiny supports SLT judgments.
• Teachers have high expectations of pupils, and pupils of all abilities are challenged with highly effective differentiation. Support from
teaching assistants within the classroom and in the delivery of bespoke intervention programmes is outstanding and provides timely support
matching individual needs accurately. As a result pupils learn exceptionally well across the curriculum.
• Verbal marking and feedback is of consistently high quality across school and ensures that learning is embedded across the curriculum, and
that pupils make outstanding progress. High quality marking is used as a proactive dialogue between teacher and pupil to allow expression
and mutual understanding of progress and understanding against learning intentions.
• Outcomes have improved over time so that they are now above national and so supports the school’s judgment that the quality of teaching is
at least good, and some outstanding.
• Teacher planning and pupil outcomes are good/ outstanding, with end of key stage outcomes significantly above national.
• The rigorous monitoring systems and procedures continue to be refined and developed to reflect best practice
• Accurate summative pupil assessment data in Reading, Writing (including Read Write Inc) and Mathematics is collected each term and
effectively used to inform provision at all levels. A stratified sample is moderated by the Senior leadership team and staff meeting time is
allocated termly for peer moderation. This data is used to inform in depth termly pupil progress meetings in which individual class teachers
and members of the senior team discuss particular whole class and individual pupil attainment in detail. These identify concrete next steps
for underperforming or coasting pupils as well as an opportunity to discuss the impact of teaching on pupil performance
• Rigorous systems for assessment mean that pupils’ needs are now quickly identified. Those children with additional needs are assessed and
staff resources are deployed to support pupils with SEN. This quality support is in small groups or within the classroom, and involves the
teaching of reading skills, spelling and punctuation and maths (booster support).
• Teaching is high quality across school and has a relentless focus on improving outcomes for pupi8ls, particularly disadvantaged pupils.
• The curriculum prepares pupils exceedingly well for the next stage of their education. Pupils are ready to start secondary school, and have
the skills they need. The very large majority (91% of pupils in 2017) achieve well in y6 national tests and have the skills they need to
transition to y7. In addition, the school buys back support from the local secondary school (maths support twice a week for y6 pupils), which
forms strong partnerships and prepares pupils exceedingly well. Y6 pupils begin early transition to secondary school in the last month of their
y6 year in order to prepare outstandingly well for y7 and ensure a smooth transition.

Why teaching is not the grade (above/below)
Teaching is outstanding rather than good because teaching over time has led to outstanding progress and attainment and end of key stage
outcomes are outstanding.
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Personal development, behaviour and welfare
Suggested grade: Outstanding (1)
Evidence that supports this judgment
Behaviour is outstanding because:
• Pupils display a thirst for knowledge and love of learning with attitudes of learning at a very high standard.
• Pupil’s behaviour is on the whole outstanding and almost always impeccable
• Pupils have pride in their school and demonstrate this through excellent conduct and manners.
• A positive climate for learning is maintained through the skilled and consistent behaviour management of staff.
• Attendance has improved over several years, and in 2017 % attendance was good at 96.05% .
• Older children willingly apply to become playground buddies for the younger children and to help them at lunchtimes.
• The school has a robust anti bullying and behaviour policy and children have a good understanding of what bullying is and how to deal with it
as a result of high profile anti bullying strategies including anti-bullying week.
• Pupils’ good conduct and behaviour reflect the school’s efforts to promote high standards. There has been a marked improvement in behaviour
since 2013 (when current leadership took on the school) for individuals or groups with particular behavioural needs.
• The school caters outstandingly well for pupils personal development, and provides wellbeing support at a very high standard for those pupils
who most need it, including for disadvantaged pupils.
•
•
•

Pupils feel safe in school and bullying is rare because relationships between pupils and staff are strong and an atmosphere of trust is
evident.
The school has a robust anti bullying and behaviour policy and children have a good understanding of what bullying is and how to deal with it
as a result of high profile anti bullying strategies including antibullying week.
The teaching of the risks of cyber bullying and safety is also high profile.

Why behaviour and safety are not the grade (above/below)
Behaviour is outstanding rather than good because attitudes to learning have a strong impact on progress and behaviour is impeccable.
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Overall effectiveness, including the promotion of the pupils’ spiritual, moral, social and cultural development
Suggested grade: Outstanding (1)
Evidence that supports this judgment
n

The curriculum supports opportunities to reflect about beliefs, values and more profound aspects of human experience, enabling pupils to
develop curiosity in their learning, and as thoughtful, responsible individuals

n

The school proactively seeks opportunities to develop and apply an understanding of right and wrong in their school life and life outside
school

n

Children are given opportunity to take part in a range of activities requiring social skills, including volunteering

n

The curriculum, including whole school assembly opportunities, actively develop an awareness of and respect for diversity

n

The curriculum is broad and balanced, enabling the development of an appreciation of theatre, music, art and literature

n

Through business and enterprise opportunities, school council and the chance in the classroom to ‘debate’ topics and issues, pupils
develop the skills and attitudes to enable them to participate fully and positively in democratic modern Britain

n

The pupils respond positively to a range of artistic, sporting and other cultural opportunities.

n

Highly effective pastoral support is provided to pupils in need (Learning Mentor)

n

Well being is tracked and forms a significant part of pupil progress meetings

n The promotion of British values is evident through:
- Curriculum:
In Key Stage 1 pupils are taught about similarities and differences between ways of life in different periods, how changes within living
memory reveal changes in national life and about events beyond living memory that are significant nationally. They also learn about the lives
of significant individuals in the past who have contributed to national achievements.
In Key Stage 2 British history is taught through a carefully designed set of ‘key skills’ for history as pupils continue to develop their knowledge
of British and local history. Periods of British history studied include The Roman Empire and its impact on Britain, Britain’s settlement by the
Anglo Saxons and Scots, the Viking and Anglo Saxon struggle for the kingdom of England and local history.
In upper KS2, pupils undertake a topic about World War Two looking at the impact that the military had in fighting for the British Empire. This
is linked with Remembrance Day commemorations where children purchase poppies and a two minute silence is held in a special assembly
led by the local Church of England vicar and with the whole school community in attendance.
As a whole school, we have celebrated the World Cup, the Olympics and Para Olympics, with Olympic themed sports days and special
Olympic weeks.
Royal celebrations play a large part in our curriculum offer.
Our daily assemblies are very important to us, and it is here that we regularly uphold the traditional values of empathy, respect and tolerance.
These are also taught within formal SEAL, PSHE, Citizenship and RE lessons and, indeed, the British values of respect, tolerance and
empathy are fostered throughout all of our daily interactions: modelled by staff and nurtured in pupils.
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Democracy:
Each year the children decide upon their class rules and the rights and responsibilities associated with these. Each class creates their own ‘class
charter’, which they then all sign and agree to. Class charters are read out in assembly for the whole school to hear about and respect.
Pupil voice is high on our agenda as a school and children have many opportunities for their voices to be heard. We have a student council and the
pupils all complete questionnaires on their lessons, the environment and anything they want to change. All children have the opportunity to talk to
senior staff on a regular basis and use these occasions to share their views.
Our School Council members are democratically elected annually having shared their manifesto with the whole school and regular meetings also
follow a democratic decision making process.
Democracy is explained in assembly and the children are encouraged to follow the news in relation to voting, with children given opportunities to
debate the issues currently being addressed.
The Rule of Law:
The importance of Laws, whether they be those that govern the class, the school, or the country, are consistently reinforced throughout regular
school days, as well as when dealing with behaviour and through school assemblies. Pupils are taught the value and reasons behind law
enforcement, that they govern and protect us, and the responsibilities that these involve and the consequences that can occur when laws are broken.
Visits from authorities such as the Police; Fire Service; Ambulance staff etc. help to reinforce this message. In Y6 pupils visit annually the police
education programme (Crucial Crew), where such values are reinforced and explained.
Individual Liberty:
Within school, pupils are actively encouraged to make choices, knowing that they are in a safe and supportive environment. As a school we educate
and provide boundaries for young pupils to make choices safely, through the provision of a safe environment and empowering education. Pupils are
encouraged to know, understand and exercise their rights and personal freedoms and are advised how to exercise these safely, for example through
our E-Safety and PSHE lessons. Pupils are given the freedom to make choices, whether through choice of challenge, how they record their work, or
their individual participation in our numerous extra-curricular clubs and opportunities.
Mutual Respect:
Assemblies regularly promote ‘respect’, and pupils have been part of discussions related to what this means and how it is shown. Posters around the
school promote respect for others and this is reiterated through our classroom and learning rules, as well as our behaviour policy. When a child does
something well their achievement is celebrated in a weekly ‘Celebration Assembly’, with parents and family invited. Part of our school ethos revolves
around core values including respect and pupils have been part of discussions and assemblies related to what this means and how it is shown.
These ideas are reiterated through the school and classroom rules, as well as our behaviour policy. Additional support is given to individual children
to help develop self – esteem and the concept of respect.
Tolerance of those of Different Faiths and Beliefs:
This is achieved through enhancing pupils’ understanding of their place in a culturally diverse society and by giving them opportunities to experience
such diversity. We have visits from the local Vicar as well as church members who run a regular ‘Open the Book’ assembly. We value first hand
experiences and as a result we seek to build tolerance and respect of different faiths and beliefs through the study of a variety of faith buildings. We
use assemblies to explore and understand the similarities between religions. Curriculum topics include learning about and, most importantly, from
other faiths and misconceptions between religions are addressed as well as prejudices that have been expressed by the community. Assemblies and
discussions involving prejudices and prejudice-based bullying are regularly held. We follow the Rotherham Agreed syllabus for RE and use the SEAL
materials to enhance PSHE teaching.

Why the school’s overall effectiveness is not the grade (above/below)
The school’s thoughtful and wide-ranging promotion of pupils’ spiritual, moral, social and cultural development and their physical wellbeing enables
them to thrive in a supportive community.
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Overall Effectiveness of the Early Years Foundation Stage:
Suggested grade: Outstanding (1)
Evidence that supports this judgment:
Quality of provision in EYFS
Progress is EYFS is outstanding, with attainment at the end of the key stage well above national. Baseline shows that pupils enter FS1 below
national expectation on entry in all areas. On exit from EYFS 89% of pupils in 2017 achieved a good level of development, demonstrating improving
trend from previous years. Furthermore attainment is of a consistently high standard across all aspects of learning, with children achieving well
above national levels in every area and every strand (see table below).
Attainment on Entry
Attainment on entry is below national average. Children join school (FS1 and FS2) from a number of different settings or no setting, having had very
varied experiences. Typically, just over half of our FS2 entry admissions encompass pupils from our own fs1 setting, but the remainder of pupils enter
from a wide range of settings and varied experiences.
Teachers assess progress against the Development Matters statements for tracking and planning purposes. Rigorous termly pupil progress meetings
with the Executive head teacher and Head of school take place to discuss the progress of each child and additional interventions are planned, where
appropriate, to ensure support for our less able and challenge for our more able pupils.
Attainment and progress data EYFS
Our quality of provision is outstanding because provision is appropriate to the needs of the children and teaching and learning has outstanding
impact on attainment and progress, as evidenced in our data:

FS2 EXIT
2017
(GLD) 85.7

Entry to
FS1
2015
Exit of
cohort to
FS2 2017

READING

WRITING

MATHS

%Below
Exp

%Expected or
above

% Exc

%Below Exp

%Expected
or above

%Exc

%Below Exp

%Expecte
d or above

%Exc

51

49

10.3

51.0

49

10.3

41

59

10.3

14.2

85.8

21.4

14.2

85.8

19.0

7.1

92.9

19.0
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EARLY YEARS FOUNDATION STAGE PROGRESS AND ATTAINMENT:
FS2 EXIT 2017 – GLD 85.7%
Progress for FS cohort entering FS1 (29 pupils) cohort in 2015 and exiting FS 2017 (42 pupils).
Pupils entered FS1 with achieving age-related expectations in reading, writing and number. A robust and rigorous curriculum,
outstanding teaching and learning and irresistible and enabling environments has led to this cohort performing well above national in
reading (85.7%), writing (85.8%) and maths (number 92.9%). The figure performing at below age-related has been reduced from the
beginning of FS1 by 36.8% in reading, 36.8% in writing and 33.9% in number. Pupil premium pupils achieved either above or broadly in
line with all pupils nationally in the 17 areas of learning. 71% of PP pupils achieved a GLD – above the national for all pupils. Tailored
programmes of intervention have led to strong outcomes for vulnerable pupils. The number of girls and boys achieving a GLD remains
above the national figure, with girls achieving significantly above national. The rate at which boy’s achievement over 5 years has
improved is significant greater than national: +32.1% improvement in boy’s achievement in 2017 compared to 2013, national -4.6
decline between 2013 and 2017.
Overall performance in EYFS 2016/7:
Outstanding teaching and learning and a stimulating environment and curriculum led to outstanding progress throughout FS1 and FS2, with the large
majority of pupils exiting FS at an expected level or above. Standards and expectations are high, partnerships with parents are strong and the adults
working within the setting highly skilled. As a result, the number of pupils still performing at an emerging level was reduced in all areas.
Attainment was significantly above national in reading writing and mathematical development aspects as a result of the outstanding progress made.
Outcomes remain high on exit to the Foundation Stage, with pupils performing above local and national in all areas.

GLD
2013
2014
2015
2016
2017

All pupils(Sch)
72.7
82.2
86.7
87.0
85.7

All pupils (N)
52
60
66
67.3
67.3

Girls (Sch)
78.3
90
91.7
92.3
95.2

Girls (N)
60
69
74.3
76.8
76.8

Boys (Sch)
44
52
81
80
76.1

Boys(N)
66.7
76
58.6
62.1
62.1

Quality of Teaching and Learning in EYFS
Teachers' planning follows observations and assessments of the children, in order to meet the children's needs and extend their learning, through a
mix of adult-directed and child-initiated activities. A thorough transition programme is in place to support children’s transfer to school. This enables us
to encourage independence from the start. The learning environment, including continuous outdoor provision, is organised to allow children to
explore and learn securely and safely in a variety of different ways. Learning opportunities are designed to encourage pupils to develop the use of
their imagination and creativity, and develop curiosity in all aspects of their learning. We nurture the skills of resilience and resourcefulness aiming to
empower children in overcoming barriers to their learning. Parents are regularly updated with progress via home school communication diaries,
informal communication at the start and end of each day and via more formal parents’ evenings. Regular parent open mornings have been well
received as further mechanisms for enabling parents to support their children. Homework is given in FS2 for spellings (phonics) and reading.
Achievement is outstanding as a result of outstanding teaching and learning. The environment is outstanding, and irresistible to learners!
Behaviour and Safety
Our EYFS children are highly motivated and keen to learn. They are inquisitive and keen to join in new activities. They develop a good understanding
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of how to keep themselves safe and manage risks and challenges. On a termly basis we plan opportunities to develop pupils’ understanding of how
to keep safe (for e.g. road safety mini topics).
Quality of leadership and Management in EYFS
Leadership and management in EYFS is a strength. The EYFS leader is the FS2 teacher and Assistant Headteacher, and she works closely with the
leadership in the school to secure excellence. The team are relentless in their desire to keep improving an already strong provision and continue to
drive improvement effectively. The Executive Head teacher, Head of School, Assistant Headteacher/ EYFS leader monitor EYFS provision in a
variety of ways including lesson visits, work scrutiny, planning scrutiny, data analysis, discussions with pupils, and discussion with the EYFS staff and
drop in visits. In addition the EYFS leader has proactively sought opportunities to work with our partner school, Wickersley St Alban’s C of E Primary
School, and also EYFS provision across the Trust to validate assessment and share best practice.
Supporting evidence:
Evidence Used and Available in School:
Class planning
Lesson observation evidence
Profile data and analysis
Moderating by senior leaders
Moderating with other schools
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2016/17

15

EARLY YEARS FOUNDATION STAGE PROGRESS AND ATTAINMENT:
FS2 EXIT 2017 – GLD 85.7%
Progress for FS cohort entering FS1 (29 pupils) cohort in 2015 and exiting FS 2017 (42 pupils).
FS2 EXIT READING
WRITING
MATHS
2017
(GLD) 85.7
%Bel %Expecte %
At
%Below %Expected %Ex At
%Bel %Expected
ow
d or
Exc
least
Exp
or above
c
least
ow
or above
Exp
above
Exp
Exp
Exp
Entry to
51
49
10.3
38.7
51.0
49
10.3 38.7
41
59
FS1
2015
Exit of
14.2
85.8
21.4
85.8
14.2
85.8
19.0 85.8
7.1
92.9
cohort to
FS2 2017

%Exc

At
leastExp

10.3

48.7

19.0

92.9

Pupils entered FS1 with achieving age-related expectations in reading, writing and number. A robust and rigorous curriculum,
outstanding teaching and learning and irresistible and enabling environments has led to this cohort performing well above national in
reading (85.8%), writing (85.8%) and maths (number 92.9%). The figure performing at below age-related has been reduced from the
beginning of FS1 by 36.8% in reading, 36.8% in writing and 33.9% in number. Pupil premium pupils achieved either above or broadly in
line with all pupils nationally in the 17 areas of learning. 71% of PP pupils achieved a GLD – above the national for all pupils. Tailored
programmes of intervention have led to strong outcomes for vulnerable pupils. The number of girls and boys achieving a GLD remains
above the national figure, with girls achieving significantly above national.
GLD
2013
2014
2015
2016
2017

All pupils(Sch)
72.7
82.2
86.7
87.0
85.7

All pupils (N)
52
60
66
67.3
67.3

Girls (Sch)
78.3
90
91.7
92.3
95.2
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Girls (N)
60
69
74.3
76.8
76.8

Boys (Sch)
44
52
81
80
76.1

Boys(N)
66.7
76
58.6
62.1
62.1

EARLY YEARS FOUNDATION STAGE PROFILE 2017: SCHOOL REPORT against NATIONAL OUTCOMES
For each Early Learning Goal, these tables show the percentage of pupils in the school at each level in 2017 alongside the expected outcomes at each level in 2016 nationally.
Percentage of ALL PUPILS at each level for each Early Learning Goal.

EM(S)

EM(N)

EXP(S)

EXP (N)

EXC (S)

EXC (N)

AT LEAST
EXP (S)

AT
EXP(N)

9.52
9.52
9.52

13.7
14.1
14.9

64.2
54.7
64.2

63.3
62.9
66.0

26.1(+3.01)
35.7(+12.7)
26.1(+7.0)

23.0
23.0
19.1

90.4+
90.4+
90.4+

86.3
85.9
85.1

9.52
4.76

10.2
8.5

66.6
54.7

71.2
71.5

23.8(+5.3)
40.4(+20.4)

18.5
20.0

90.4+
95.2+

89.8
91.5

7.14
7.14
0

10.8
12.1
10.5

61.9
61.9
78.5

70.6
71.5
73.2

30.9(+12.4)
30.9(+14.4)
21.4(+5.0)

18.5
16.4
16.4

92.8+
92.8+
100.0+

89.2
87.9
89.5

14.2
14.2

23.0
27.4

64.2
66.6

57.5
61.0

21.4(+2.4)
19.0(+7.3)

19.0
11.7

85.7+
85.7+

77.0
72.6

7.14
11.9

21.2
18.3

73.8
66.6

63.1
67.1

19.0(+3.3)
21.4(+6.8)

15.7
14.6

92.8+
88.1+

78.8
81.7

11.9
11.9
0

14.2
14.3
7.6

73.8
61.9
76.1

72.2
70.7
78.5

14.2(+0.7)
26.1(+11.1)
23.8(+9.8)

13.5
15.0
14.0

88.1+
88.1+
100+

85.8
85.7
92.4

2.38
9.52

11.4
11.9

76.1
73.8

73.0
73.8

21.4(+5.8)
16.6(+2.3)

15.6
14.3

97.6+
90.4+

88.6
88.1

85.7(+18.4)

67.3

Communication and Language
Listening and Attention
Understanding
Speaking

Physical Development
Moving and Handling
Health and Self-care
Personal, Social and Emotional Development
Self-confidence and Self-awareness.
Managing feelings and behaviour
Making relationships

Literacy
Reading
Writing

Mathematics
Numbers
Shape, Space and Measures.

Understanding the World
People and Communities
The World
Technology

Expressive Arts and Design
Exploring using media and materials
Being imaginative

Achieved a Good Level of Development.
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LEAST

Percentage of BOYS at each level for each Early Learning Goal.
EM(S)

EM(N)

EXP(S)

EXP (N)

EXC (S)

EXC (N)

AT LEAST
EXP (S)

AT LEAST
EXP(N)

14.2

18.2

66.6

64.0

19.0(+1.2)

17.8

85.7+

81.8

14.2
14.2

18.1
19.1

57.1
61.9

62.8
65.0

28.5(+7.3)
23.8(+7.9)

19.2
15.9

85.7+
85.7+

81.9
80.9

14.2
9.52

14.6
11.5

66.6
61.9

72.1
72.8

19.0(+5.7) 13.3
28.5(+12.8) 15.7

85.7+
90.4+

85.4
88.5

14.2

14.1

52.3

70.7

33.3(+18.1) 15.2

85.7

85.9

14.2

16.7

61.9

70.3

23.8(+11.8) 12.0

85.7+

83.3

0

14.4

85.7

73.2

14.2(+1.8)

12.4

100+

85.6

23.8
23.8

28.3
34.1

52.3
52.3

58.9
57.6

23.8(+7.0) 16.8
23.8(+15.5) 8.3

76.1+
76.1+

71.7
65.9

9.52
19.0

24.9
21.9

66.6
52.3

58.9
63.5

23.8(+7.6) 16.2
28.5(+13.9) 14.6

90.4+
90.4+

75.1
78.1

19.0

18.3

66.6

70.2

14.2(+1.7)

11.5

80.9

81.7

19.0*
0

17.7
8.8

57.1
80.9

67.2
75.8

23.8(+8.7)
19.0(+3.6)

15.1
15.4

80.9
100+

82.3
91.2

Communication
and Language
Listening
Attention
Understanding

and

Speaking

Physical
Development
Moving and Handling
Health and Self-care
Personal, Social and
Emotional
Development
Self-confidence and
Self-awareness.
Managing feelings and
behaviour
Making relationships

Literacy
Reading
Writing

Mathematics
Numbers
Shape, Space
Measures.

and

Understanding the
World
People
Communities
The World

and

Technology

Expressive
and Design

Arts
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Exploring using media
and materials
Being imaginative

0

16.7

85.7

73.5

14.2(+4.3)

9.9

100+

83.3

14.2

16.9

71.4

73.6

14.2(+4.7)

9.5

85.7+

83.1

76.1(+14.0) 62.1

Achieved a Good
Level of
Development.

Percentage of GIRLS at each level for each Early Learning Goal.
EM(S)

EM(N)

EXP(S)

EXP (N)

EXC (S)

EXC (N)

AT
LEAST
EXP (S)

AT
LEAST
EXP(N)

4.76

9.0

61.9

62.5

33.3+

28.5

95.2+

91.0

4.76
4.76

9.8
10.4

52.3
66.6

63.0
67.0

42.8+
28.5+

27.0
22.6

95.2+
95.2+

90.2
89.2

4.76
0

5.6
5.3

66.6
47.6

70.3
70.1

28.5+
52.3+

24.0
24.5

95.2+
100+

94.4
94.7

0

7.4

71.4

70.5

28.5+

22.0

100+

92.6

0

7.4

61.9

71.8

38.1+

21.1

100+

92.9

0

6.3

71.4

73.2

28.5+

20.5

100+

93.7

4.76
4.76

17.3
20.3

76.1
80.9

60.2
64.5

19.0
14.2

22.5
15.2

95.2+
95.2+

82.7
79.7

4.76
4.76

17.3
14.4

80.9
80.9

67.5
70.9

14.2
14.2

15.2
14.6

95.2+
95.2+

82.7
85.6

Communication
and Language
Listening
Attention
Understanding

and

Speaking

Physical
Development
Moving and Handling
Health and Self-care

Personal,
Social
and
Emotional
Development
Self-confidence and
Self-awareness.
Managing feelings and
behaviour
Making relationships

Literacy
Reading
Writing

Mathematics
Numbers
Shape, Space
Measures.

and

Understanding the
World
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People
Communities
The World

and

Technology

Expressive
and Design

4.76

10.0

80.9

74.4

14.2

15.6

95.2+

90.0

4.76
0

10.7
6.2

80.9
66.6

74.4
81.3

28.5+
28.5+

14.9
12.5

95.2+
100+

89.3

4.76

5.8

71.4

72.5

28.5+

21.7

95.2+

93.8

4.76

6.6

66.6

73.9

19.0

19.5

95.2+

94.2

95.2(+18.4)

76.8

Arts

Exploring using media
and materials
Being imaginative
Achieved a Good
Level of
Development.

Percentage of PP PUPILS at each level for each Early Learning Goal.
EM(S)

EM(N)
ALL
PUPILS

EXP(S)

EXP (N)
ALL
PUPILS

EXC (S)

EXC (N)
ALL
PUPILS

AT LEAST EXP
(S)

AT
LEAST
EXP(N)
ALL PUPILS

9.0

57

62.5

29

28.5

86

86.3

9.8
10.4

71
71

63.0
67.0

29
29

27.0
22.6

100+
100+

85.9
85.1

5.6
5.3

71
71

70.3
70.1

14.4
29

24.0
24.5

85.4
100+

89.8
91.5

7.4

71

70.5

22.0

100+

89.2

7.4

29

71.8

57

21.1

86

87.9

6.3

71

73.2

28.6

20.5

100+

89.5

17.3
20.3

57
57

60.2
64.5

15
15

22.5
15.2

72
72

82.7
79.7

Communication
and Language
Listening
Attention
Understanding

and

Speaking

Physical
Development
Moving and Handling
Health and Self-care

Personal,
Social
and
Emotional
Development
Self-confidence and
Self-awareness.
Managing feelings and
behaviour
Making relationships

29

Literacy
Reading
Writing
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Mathematics
Numbers
Shape, Space
Measures.

and

17.3
14.4

86
71

67.5
70.9

15
15

15.2
14.6

100+
86+

82.7
85.6

10.0

71

74.4

15

15.6

86+

85.8

10.7
6.2

71
86

74.4
81.3

15
15

14.9
12.5

86+
100+

85.7
92.4

5.8

71

72.5

29

21.7

100+

88.6

6.6

71

73.9

29

19.5

100+

88.1

71 (+3.7)

67.3

Understanding the
World
People
Communities
The World

and

Technology

Expressive
and Design

Arts

Exploring using media
and materials
Being imaginative

Achieved a Good
Level
of
Development.

Strengths:
•
•
•
•
•
•

The number of FS2 pupils achieving a GLD (all pupils) is 18.4% above the national figure.
In each of the 17 areas of learning, the number of children (all pupils) achieving at least EXP and also EXC alone, is above the national figure.
In each of the 17 areas of learning, the number of boys achieving EXC is above the national figure – significantly so in HSC, SCSA, MFB, SSM and
WRITING.
Girls’ and boys’ outcomes were significantly above the national figure for achieving a GLD
Girls achieved above the national EXC figure in 11 out of 17 areas of learning – significantly so in U,HSC,MFB,TW,TECH.
PP Pupils achieved either above or broadly in line with all pupils nationally. The GLD for pp pupils is above the national for all pupils.

Areas for Development:
•
•
•

To narrow the gap between boys and girls for achieving EXC in maths and writing.
Though the gap between EM and EXP is significant between girls and boys this is a cohort issue with 5 boys having either/and specific communication
and language, literacy and social and emotional needs. Programmes of support and early identification of need to continue.
To secure a higher number of pupils achieving a GLD in reading, especially boys and specifically pupils identified at risk from the current Foundation
Stage cohort.
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Progress and Attainment: Year 1 2016/17
SEN: 4 pupils; 10
PP pupils

Maths
Reading
Writing
Spag
SEN maths
SEN reading
SEN writing
SEN spag
Maths Boys
Maths Girls
Reading Boys
Reading Girls
Writing Girls
Writing Boys
Spag Girls
Spag Boys

Historical data: On entry to FS1
2014
% below

%
expected

%
exceeding

53
53
53

47
47
47

9
9
9

Historical data: on exit to FS2
2016
% below

%
expected

%
working
within age
related
attainmen
t (E/D)

% secure
at age
related or
above (S)

%
exceedin
g+ age
related

% ARE

%
Exceed
ing

% ARE

%
Exceed
ing

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

20
17
18
24
75
50
50
50
30
12
20
16
12
25
20
30
20
30

83
83
75
76
25
50
50
50
75
88
80
84
88
75
80
70
90
70

41
33
20
24
0
0
0
0
35
46
25
38
27
10
27
20
20
40

76
80
80
80
50
100
100
100
56
93
83
86
93
64
93
64
100
75

44
20
12
24
0
0
0
0
27
57
9
29
21
0
29
18
25
25

90
85
85
72
0
0
0
0
100
83
89
83
84
89
66
78
83
66

38
48
29
24
0
0
0
0
44
33
44
50
33
22
25
22
17
50

0

20

80

10

100

0

50

17

0

30

70

10

100

0

50

17

11
13
11

89
87
89

39
30
37

15
8
20
8
4
20

85
92
80
92
96
80

25
50
20
38
50
20

Y1 phonics screen

2014
2015
2016
2017

84
89
85 (national 80.6)
89 (national 81)

Attainment
Y1W 2017

%
working
below
year
group

Reading Pupil
Premium
Writing Pupil
Premium
Spag Pupil Premium

57

Attainment
Y1B 2017

%
exceeding

Maths Pupil Premium

2013

Attainment Summer 2017 (y1 cohort)
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Y1 Evaluation of impact 2016/17:
By the end of the year all pupils were working within the year 1 curriculum, and the large majority as secure Y1. The high quality teaching
experiences within guided group work impacted on the progress made, and pupils received targeted group and 1-1 support to extend learning
and maximise progress. RWI has now been embedded, and has had a positive effect, with 89% pupils passing the phonics screen in 2017, well
above national (81%).
Progress from entry FS-end of Y1 is outstanding, with a significant % pupils making accelerated progress through FS and Y1 to achieve
expected levels and Greater Depth by the end of Y1. Not all pupils made expected progress from the end of FS2 to the end of Y1 at ARE in
RWM, or at GDS in writing (two/ three pupils across the cohort failed to achieve this). This was the result of raised standards in regards to
assessment at Y1: the school have made the decision in this academic year to raise expectations in regards to assessment for the end of Y1, in
response to the raised expectations by the end of Y2 in the new testing procedures. For example, the school set the expectation that, unless
writing is punctuated consistently by the end of Y1 it could not be assessed as secure, and similarly in reading set the standards higher in
regards to ability to answer reading comprehension questions formally in order to judge attainment as GDS by the end of Y1. This, we believe,
will raise standards across the key stage and ensure that pupils are appropriately Y2 ready by the end of Y1, as much is demanded of our Y2
pupils.
Over the year, girls made less than expected progress in reading at Expected, maths at Expected and Greater Depth, and writing at Expected
and Greater Depth. Boys made less than expected progress in maths at Expected, and in writing at Expected and Greater Depth, although they
made better than expected progress in reading and maths at Greater Depth. The slight decrease, however, accounts for small numbers of pupils.
Performance in SPAG was lower for the cohort than other areas, which has impacted upon writing, and is an area for improvement for the cohort
and for teaching in Y1. Boys in the y1B class performed well below others in the cohort, at Expected and Greater Depth, and will need specific
interventions in Y2 in order to accelerate progress to bring their attainment in line with peers.
Implications for school action:
• Improve outcomes in SPAG for the cohort; improve provision of SPAG in y1 curriculum
• Target the performance of boys in the y1B cohort during their Y2 year in order to accelerate progress
• Target any underperforming pupils in the Y1 cohort with specific interventions and support in response to gap analysis.
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Progress and Attainment: Year 2 2016/17
SEN: 7 pupils; 11 PP
pupils (of which 4 are
SEN)
* Y2 outcomes
moderated by LA
2017

Maths
Reading
Writing
Spag
SEN maths
SEN reading
SEN writing
SEN spag
Maths Boys
Maths Girls
Reading Boys
Reading Girls
Writing Girls
Writing Boys
Spag Girls
Spag Boys
Maths Pupil
Premium
Reading Pupil
Premium
Writing Pupil
Premium
Spag Pupil
Premium
•
•
•
•

Historical data: On entry to
FS1 2013/14

Historical data: On exit to FS2
2015

Attainment Summer 2016

% below

%
expected

%
exceedin
g

% below

%
expected

%
exceeding

73
56
58

27
44
42

0
0
0

9
14
14

91
86
86

24
35
31

% working
within age
related
attainment
(E/D)

% secure
at age
related or
above (S)

%
exceeding+
age related

14
6
12
8
33
100
100
100
17
12
8
4
8
18
8
9
43

86
94
88
92
67
0
0
0
83
88
92
96
92
82
92
91
57

35
38
29
25
0
0
0
0
26
44
17
56
48
9
46
0
0

28

72

28
33

Attainment 2017
% AS
2017
cohort

%
AS
2017
2K
100
77
87
87
100
33
67
67
100
100
60
92
92
80
92
80
100

%
GDS
2017
2K
35
35
13
13
0
0
0
0
10
54
10
54
15
10
31
10
0

% AS
2017
2G

94
81
83
83
71
29
29
29
91
96
71
88
88
77
88
76
82

%
GDS
2017
cohort
34
38
19
23
0
0
0
0
24
42
19
36
27
10
34
10
0

87
83
79
80
50
25
100
100
88
92
82
85
85
73
85
73
71

%
GDS
2017
2G
33
42
25
25
0
0
0
0
36
31
27
54
38
9
38
9
0

14

82

18

100

0

71

29

72

14

55

0

50

0

57

0

67

17

55

0

50

0

57

0

Progress from entry to school at FS1 to exit to KS1 is outstanding at expected and greater depth.
Progress in maths is outstanding from low starting points and significantly above national at Expected and Greater Depth.
Progress is reading from entry to FS1 to exit at KS1 is outstanding at expected and greater depth. There is a slight decline in progress at expected in reading from end of KS1 – y2
(1 pupil), but a slight increase at greater depth (1 pupil).
Progress in writing from entry to FS1 to exit at KS1 is outstanding at expected and greater depth. There is a slight decline in attainment at expected and GDS in writing between
end of FS2 and KS1.

Implications for future action:
•
Narrow the gap in achievement in maths at GDS in favour of girls in this cohort (Y2K class in particular: y3K in 2017/18)
•
Ensure that transition from RWI to Cracking Comprehension is seamless in Y2 to allow for accelerated progress in reading. Target boys in the y2K cohort for additional reading
interventions.
•
Improve the % PP pupils working at GDS.
•
Accelerate progress of pupils in this cohort in writing, targeting any underperformance, particularly the performance of boys at Expected and GDS.
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Comparisons with national:

Key Stage 1

Working at Greater Depth within
the Expected Standard
School
National
38%
25%
19%
15%
34%
20%
15%
11%

Working at the Expected Standard
School
81%
83%
94%
74%

Reading
Writing
Mathematics
R, W & M

National
75%
68%
75%
64%

KS1 Trends Over Time:
KS1 Attainment: Historic 2013 – 2015 comparisons old curriculum

% Reading L2B+
2013

% Writing L2B+

• Outcomes for expected and greater depth are well
above national in all areas
• Outcomes in maths are significantly above
national, and in writing at expected.

(new leadership from 2014)

% Maths
L2B+
64.9%

32.4%
70.3

2014

79
82

71

89

77

2015
89

KS1 2016 and 2017 comparisons (new curriculum):
* GDS: exceeding

•
•
•

Reading
School %
Expected
standard

Reading
National
%
Expected
standard

Reading
School %
GDS

Reading
National
% GDS

Maths
School
%
Expected
standard

Maths
National
%
Expected
standard

Maths
School %
GDS

Maths
National
% GDS

Writing
School
% Expected
standard

Writing
National
%
Expected
standard

Writing
School
% GDS

Writing
National
% GDS

KS1 2016

87%

74.1%

36%

23.5%

87%

72.6%

29%

17.1%

78%

65.5%

22%

13.2%

KS1 2017

81%

75%

38%

25%

91%

75%

34%

25%

83%

68%

19%

15%

Outcomes at GDS improved at KS1 in all areas other than writing (focus of school action plans 2016/17) between 2016 and 2017.
In maths and writing at Expected levels, outcomes improved at a greater rate than national improvements.
Outcomes in reading at expected declined in 2017, however the assessments were moderated by the LA and rigorous. Outcomes at expected in reading were still 6%
above national.
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Progress and Attainment: Year 3 2016/17
7 SEN pupils;
17 PP Pupils

Historical data: Entry to
FS1 2012/13

Historical data: Exit to
FS2 2014

End of KS1 2016

IMPACT

Attainment 2017
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Y3mb %
GDS

Y3MB %
AS

Y3S % GDS

Y3S % AS

% GDS
(cohort)

% AS
(cohort)

% exceeding+
(Greater
Depth)

age related or
above (S)

% Below
age related
attainment
(below year
group)
% working
within age
related
attainment
% secure at
(E/D)

% above

% expected

% below

% above

% expected

% below

•
Out
standing
47 pupils
progress has
been made
from very low
starting points
83
17
0
13
87
33
0
13
87
29
72
30
72
30
73
17
Maths
(FS1 – Y3),
with the %
72
28
0
16
84
47
2
11
87
36
74.5
32
76
46
61 17
Reading
pupils
64
36
0
13
87
31
4
17
78
22
74.5
23
80
33
68
13
Writing
performing at
4
18
78
42
76
27
75
42
57
0
Spag
age related
0
50
50
0
14
0
14
0
33
0
SEN maths
increased by
53% in maths,
25
25
50
0
14
0
0
0
33
0
SEN reading
42% in
50
25
25
0
0
0
50
0
0
0
SEN writing
reading, 24%
50
0
50
0
14
0
0
0
33
0
SEN spag
in writing.
0
21
79
25
64
28
64
28
67 17
Maths Boys
•
Out
0
5
95
33
82
32
82
32
80
22
comes at the
Maths Girls
end of KS1 in
4
17
89
25
64
28
69
45
58
14
Reading Boys
2016 for this
0
5
95
48
84.5
36
83
46
90
22
Reading Girls
cohort were
4
0
96
33
86
32
83
39
90 22
Writing Girls
well above
4
33
63
13
64
16
63
27
50
7
national in all
Writing Boys
areas, for
5
5
95
57
84
27
85
46
89
0
Spag Girls
pupils working
4
30
67
29
48
16
64
36
36
0
Spag Boys
at age related
Pupil Premium
0
23
77
12
53
19
53
18
56
10
and for those
maths
at greater
Pupil premium
6
18
76
12
65
19
63
29
67
10
depth. Poor
reading
teaching
Pupil premium
12
29
59
6
59
12
50
14
67
10
writing
(addressed
Pupil Premium
robustly by
12
29
59
18
53
6
57
14
50
0
Spag
school
leaders) for this cohort in y3 has impacted negatively upon teaching and attainment at expected in all areas has decreased, although there has been a slight increase at greater depth in
maths and writing.
•
The % boys performing at expected in writing and spag was an issue for this cohort at KS1: this is an area that still needs to be addressed, and boys underperformed in both classes in the
y3 2016/17 cohort.
•
Implications for future action:
•
Raise attainment of boys and pupil premium pupils in this cohort as they enter Y4 in all areas of learning, particularly in writing.
•
Narrow the gap in the attainment of boys in favour of girls in all areas, particularly writing. Embed a more rigorous spelling and handwriting curriculum. Plan targeted support at the point
of need for all pupils, and implement monthly review meetings for each individual underperforming, setting clear action plans in place to accelerate progress.
•
Raise the attainment of pupil premium pupils in all areas, particularly writing and spag. Plan targeted support at the point of need for all pupils, and implement monthly review meetings
for each individual underperforming, setting clear action plans in place to accelerate progress.
•
Leadership to carry out ‘double loop’ monitoring and evaluation of provision for this cohort

Progress and Attainment: Year 4 2016/17

% GDS Y4P

% GDS Y4L

31
35
21
23
0
0
0
0
23
38
42
29
25
17
29
17
25

88
80
78
70
56
33
22
22
88
88
76
84
84
72
72
68
87

34
46
26
26
0
0
0
0
36
32
48
44
36
17
32
20
27

96
85
84
69
0
0
0
0
92
100
67
100
100
67
71
67
100

23
42
23
15
0
0
0
0
33
14
41
43
29
17
21
8
0

79
75
71
71
50
50
33
33
85
73
85
64
64
77
73
69
78

45
50
29
38
0
0
0
0
38
55
54
45
45
15
46
31
44

80

10

0

8

92

33

87

27

100

17

78

33

70

10

0

41

59

17

73

20

100

0

56

33

0

50

50

17

67

20

67

0

67

33

17
33
50

50
33
0

0
0
0

5
0
10
0
0
14

87
95
82
96
92
64

32
26
32
35
27
5

0

90

0
0

% AS Y4P

% AS Y4L

73
82
72
73
0
34
0
0
67
79
67
96
79
63
71
55
67

29
33
13

% GDS
(cohort)

25
12
24
21
100
33
100
67
29
21
21
4
21
29
29
33
33

89
89
77

% AS
(cohort)

%
exceeding

20

2
6
4
6
0
33
0
33
4
0
12
0
0
8
0
12
0

2
4
7

% Below

%
exceeding
29
33
13

% secure

89
77
77

Attainment 2017

% working
within

11
11
23

%
expected

% below

%
exceeding
0
0
0

Attainment Summer 2016

% Below

31
41
38

Historical data: end of
KS1 2015

%
Exceeding

Maths Pupil
Premium
Reading Pupil
Premium
Writing Pupil
Premium
Spag Pupil
premium

69
59
62

Historical data: exit to
FS2 2013

%
Expected

Maths
Reading
Writing
spag
SEN maths
SEN reading
SEN writing
SEN spag
Maths Boys
Maths Girls
Reading Boys
Reading Girls
Writing Girls
Writing Boys
Spag Girls
Spag Boys

%
expected

Historical data: On entry to
FS2 2012/13

% below

SEN=9 pupils,
.PP= 15 pupils

Evaluation of impact:
The majority of pupils perform at a level that is in line with age related expectations in maths, reading, writing and spag. The proportion pupils performing below age related has decreased over the
year in maths and writing, but increased slightly in reading and spag: however this is a cohort that has experienced some level of mobility. The % progress from entry to school in FS2 to end of y4 is
outstanding. The % pupils working as higher ability pupils increased for the cohort over the academic year in reading, writing, maths and spag, which was the focus of action in 2016/17. The % pupils
performing above average (GDS) has steadily increased since KS1 despite the new challenges of the curriculum. Pupil premium pupils performed at a higher level (exceeding expectations) compared
to the previous year in maths, writing and spag.
Issues for action:
•
Accelerate progress rates in, reading for this cohort in order to further narrow the gap with their performance at KS1
•
Continue to improve outcomes for pupil premium pupils within this cohort to narrow the gap between exceeding age related attainment for PP pupils and their peers in spag and writing.
•
Half-termly assessment required, rigorous scrutiny of data and work samples, pupil premium action plans to be in place and pupil progress meetings held half termly for this cohort
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Progress and Attainment: Year 5 2016/17
SEN=6 pupils
PP= 14 pupils

Historical data: On
entry to FS2 2011/12

Historical data: exit to KS1
2014

Attainment Summer
2016

Attainment 2017
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% GDS

% AS

% exceeding

%
expected

% below

%
exceeding
(L3+)

%
expected
(2b+)

% below
(below L2)

%
exceeding

%
expected

% below

Evaluation of impact
The % pupils performing below year group has
Green: good
decreased for all subjects significantly, and the % pupils
progress
Red: slow
performing above expected has increased as a result of
progress/ urgent
outstanding teaching, targeted interventions and school
action required
action to improve outcomes for more able pupils.
Maths
59
41
0
8
79
21
45
52
13
91
31
Progress from entry to FS2 to end of y5 is outstanding,
Reading
56
44
0
8
82
25
19
78
26
88
44
with the % exceeding increased over time. Gaps for pupil
Writing
52
48
0
8
72
14
51
45
16
78
31
premium pupils have been narrowed in reading, writing,
Spag
67
29
0
89
26
maths and SPAG over the year. The proportion of PP
SEN maths
66
33
0
67
17
pupils attaining Greater Depth has improved considerably.
SEN reading
67
33
0
67
33
The % gender gap in favour of boys in reading, spag and
SEN writing
10
0
0
50
17
maths has closed, as has the gap in writing in favour of
0
girls.
SEN spag
10
0
0
33
17
Issues for school action:
0
Maths Boys
31
61
23
92
38
• Half-termly assessment required, rigorous
Maths Girls
56
45
6
89.5
26
scrutiny of data and work samples, pupil premium action
Reading Boys
14
84
38
85
54
plans to be in place and pupil progress meetings held at
Reading Girls
27
73
17
89
37
least half termly for this cohort, but more regularly for
Spag Girls
78
22
0
89
26
underperforming pupils.
Spag Boys
54
38
0
62
31
• Target maths support for pupils in this cohort who
Writing Girls
67
50
17
88
32
are
not
yet securing age related attainment (including
Writing Boys
54
38
15
69
31
WSSC
interventions),
focusing particularly on PP pupils.
Maths Pupil
63
29
0
79
14
• Reduce the gap in performance of boys in favour
Premium
Reading Pupil
28
65
7
78
21
of girls in writing and spag . Target writing and spag
Premium
support for pupils in this cohort who are not yet securing
Writing Pupil
72
21
7
64
14
age related attainment.
Premium
• Continue to embed RWI spelling programme for
Spag pupil
86
7
0
64
7
premium
this cohort.
• Accelerate progress in RWM so that outcomes at the end of Y6 are at least in line with 2017 outcomes and better, particularly in writing.
• Ensure that the high % pupils performing currently at GDS in this cohort make good progress over the year, focusing particularly on GDS outcomes in
reading (improve speed/ test skills).

Progress and Attainment: Year 6 2016/17
Evaluation of impact:
Progress was outstanding from
% secure
%
% AS % GDS % AS
starting points: entry to FS2 and
at age
exceeding
Nonexit to KS1. Throughout KS2
related or
+ age
SEN
and throughout 2016/27 we
above (S
related
sought to improve % pupils
or above)
(X):
working at expected and at
Greater
above expected levels for this
depth
cohort, particularly as this had
Maths
69
31
0
22
64.9
11
77
17
91
24
100
been a significantly below cohort
Reading
59
41
0
22
70.3
13
75
29
91
13
100
in y2.
Writing
62
38
0
43
32.4
5
79
19
91
20
100
Spag
73
21
91
42
Progress has been outstanding
SEN maths
20
0
67
0
and attainment across the key
SEN reading
40
10
67
17
stage and in y6 has been raised
SEN writing
20
0
67
0
in RWM, with outstanding
SEN spag
20
0
67
0
teaching meeting the needs of
Maths Boys
71
19
86
31
Maths Girls
86
13
100
19
pupils exceedingly well,
Reading Boys
74
26
86
10
particularly as there have
Reading Girls
86
33
100
19
curriculum changes and raised
Writing Girls
86
13
100
6
expectations. Progress from
Writing Boys
74
22
86
28
KS1 has been outstanding for
Spag Boys
67
26
86
45
Spag Girls
87
13
100
38
this cohort, and the gap has
Maths Pupil
58
8
69
0
been narrowed significantly for
Premium
PP pupils in this cohort this
Reading Pupil
58
8
75
8
year. The proportion of higher
Premium
Writing Pupil
58
8
75
0
ability pupils has been raised in
Premium
all subjects from KS1 attainment
Spag Pupil
58
8
75
15
(maintained in reading). Girls
premium
outperform boys in most areas,
although there are significant SEN need in this cohort (3 EHCPs), and all are boys. Four pupils did not reach expected attainment, but three of these were all
PP boys, most significantly, with high levels of SEN need (3 had an EHCP). Non-SEN attainment was 100% expected. The attainment of PP combined RWM
was 75%: above national RWM combined for all pupils.
Historical data: On entry to FS2
2010/11
% below
%
%
(below 2c)
expecte
above
d

Historical data: exit to
KS1 2013
%
%
%
below expec abo
(WT/L ted
ve
1)
(2b+)
(L3+)

Attainment Summer 2016
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Attainment 2017

Flanderwell Primary Y6 2017/18 comparisons with national
All pupils

Boys
% EXS
boys
non
SEN

Av scale
score

National av
scale score

% GDS

Combined

91%

61%

n/a

n/a

4.4%

Reading

91%

71%

105.8

104

13%

86%

100%

10%

100%

19%

67%

17%

75

8%

Writing

91%

76%

n/a

n/a

20%

86%

100%

28%

100%

6%

67%

0%

75

0%

Maths

91%

75%

106.2

104

24%

86%

100%

31%

100%

13%

67%

0%

75

0%

SPAG

91%

77%

107.6

106

42%

86%

100%

45%

100%

38%

67%

0%

75

17%

Key Stage 2
Reading
Writing
Mathematics
GPS
R, W & M
•

School
91%
91%
91%
91%
91%

National
71%
76%
75%
77%
61%

% EXS

% GDS

% EXS

PP

% EXS
national

Working at Greater
Depth within the
Expected Standard
School
National
13%
25%
20%
18%
24%
23%
42%
31%
4%
9%

% GDS

SEN

% EXS

Working at the
Expected Standard

% EXS

Girls

% GDS

% EXS

% GDS

75

Average Scaled
Score
School
105.8

National
104

106.2
107.6

104
106

•
Outcomes were significantly above national at Expected in RWM, GPS and
combined, despite this cohort having significantly low starting points.
•
Outcomes were above national at GDS in writing, maths, GPS.
•
Average scale scores were above national in all areas.
•
Progress was outstanding and significantly above national.
•
Summer born performed well.
•
Average scale scores for girls were higher than that for boys (4 boys SEN
did not achieve AS: this was due to SEN need rather than a gender/ PP issue).

Combined RWM AS for PP was above national for all pupils (69%)

Average Scaled Scores by groups
Reading
Boys
104
Girls
109
SEN
102
Summer Birth
106
PP
101

•
Key Stage 2
Reading
Writing
Mathematics

Sufficient Progress Measure
School
National
+5.19
0
+4.25
0
+5.27
0

.
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Maths
106
106
100
106
100

SPaG
104
109
100
103
102

PROGRESS END OF KS2 2017
This was a significantly below average Y6 cohort, however outcomes were outstanding and represented significant achievement and progress over time:
All pupils

On entry to FS2 2010

Exit to KS1 2013

Attainment Y6 2017

% progress (+/-) entry to KS2

Reading

% EXP
41%

% GDS
0%

% EXP
70%

% GDS
14%

% EXP
91%

% GDS
13%

% EXP
+50%

% GDS
+13%

+5.19(national 0)

Writing

38%

0%

32%

5%

91%

20%

+53%

+20%

+4.25 (national 0)

Maths

31%

0%

65%

11%

91%

24%

+60%

+24%

+5.27 (national 0)

Trends over time

Attainment
at L4
2012
76.9
2013
75
2014
84
2015
96

Reading
Progress
(2 levels)
85
81
96
100

Attainment at
L4
2012
84.6
2013
79
2014
80
2015
88

Writing
Progress
(2 levels)
92
92
96
100

Maths
Attainment
at L4
2012
65.4
2013
71
2014
92
2015
88

Progress
(2 levels)

96

88

88

2016 (new curriculum)
% ARE
% ARE
School
National
RWM
RWM
88
53
2017
91
61

2016 (new curriculum)
% ARE
% National
School

88
2017
91

94
2017
91

100
2017
91

76

2013
46
2014
76
2015

2016 (new curriculum)
% ARE
% ARE
School
National

71

SPAG

92

81

2016 (new curriculum)
% ARE School % ARE
National
74

Reading Writing and
Maths attainment L4+
2012
57.7
2013
70.4
2014
76

85

2016 (new curriculum)
% ARE
% ARE
School
National
66

Progress score

70
75

91
2017
91

72
77

Progress from KS1 to KS2 has been outstanding, and improvements to attainment over time have been significant, regardless of the challenges of the new curriculum and
assessment combined with low starting points for this cohort. This has been the result of the improvements made within school at all levels: leadership, teaching and learning,
curriculum and outstanding care and wellbeing.
Implications for future action:
•
•
•
•

Continue to raise expectations to ensure the high attainment and progress achieved in 2017 is built upon with subsequent cohorts
Continue to raise attainment in reading in order to accelerate progress rates so that attainment at GDS is in line with writing and maths
Target support for pupils in the 2018 Y6 cohort who have not yet securely age related in RWM,
Continue to raise the attainment of pupil premium pupils in all areas for the Y6 2018 cohort.
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Pupil Premium Analysis 2017 Y1 – Y5
(67 children – 33 boys, 50 girls)
2016/17 Y1-5
Below ARE
At ARE or above
Above ARE

•
•
•
•

All

Reading
Boys

Girls

12%
78%
26%

29%
71%
24%

21%
79%
23%

All

Writing
Boys

Girls

All

34%
66%
12%

50%
50%
4%

26%
74%
16%

24%
76%
16%

Maths
Boys
29%
71%
13%

Girls

All

21%
79%
19%

39%
61%
9%

SPAG
Boys Girls
54%
46%
4%

30%
70%
2%

The large majority of PP pupils performed at ARE in 2017 in reading (78%). Boys performed less well than girls, -8% below, although the
number of PP boys Y1 – Y5 2017 was significantly less than that of girls (24 boys/ 43 girls).
The large majority of PP pupils performed at ARE in 2017 in maths (76%). Boys performed less well than girls, -8% below, although the
number of PP boys Y1 – Y5 2017 was significantly less than that of girls (24 boys/ 43 girls).
The majority of PP pupils performed at ARE in writing (66%), but boys performed well below girls at a gap of -24% at expected, and 12%
at GDS.
Performance of PP in spag was below that of other areas and is an area to focus on in 2017/18 action, along with writing for boys.
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Developing
Excellence Plan
2017-18

33

WHOLE SCHOOL ISSUES AND IMPLICATIONS FOR ACTION ARISING FROM OUTCOMES 2016/17:

The detailed picture…….
EYFS
Areas for development:
•
•
•

To narrow the gap between boys and girls for achieving EXC in maths and writing.
Though the gap between EM and EXP is significant between girls and boys this is a cohort issue with 5 boys having either/and specific communication
and language, literacy and social and emotional needs. Programmes of support and early identification of need to continue.
To secure a higher number of pupils achieving a GLD in reading, especially boys and specifically pupils identified at risk from the current Foundation
Stage cohort.

KS1
Areas for development:
• Improve outcomes in SPAG for the Y2 2017/18 cohort
• Improve provision of SPAG in y1 curriculum
• Continue to raise attainment of more able pupils
• Target the performance of boys in the y1B cohort during their Y2 year in order to accelerate progress
• Target any underperforming pupils in the Y2 cohort with specific interventions and support in response to gap analysis, Y1 teachers to prepare gap
analysis ready for y2 academic year in readiness for early interventions.
• Ensure that transition from RWI to Cracking Comprehension is seamless in Y2 to allow for accelerated progress in reading.
• Improve the % PP pupils working at GDS.
• Improve outcomes for boys in writing at KS1.
KS2
Areas for development
For all cohorts, continue to raise attainment of more able pupils. In addition:
Y3 2017/18:
• Narrow the gap in achievement in maths at GDS in favour of girls in this cohort (Y3K class in particular)
• Target boys in the y2K cohort for additional reading interventions.
• Improve the % PP pupils working at GDS for the Y3 cohort 2017/18
• Accelerate progress of pupils in this cohort in writing, targeting any underperformance, particularly the performance of boys at Expected and GDS.
• Half-termly assessment required, rigorous scrutiny of data and work samples, pupil premium action plans to be in place and pupil progress meetings
held half termly for this cohort
Y4 2017/18:
• Raise attainment of boys and pupil premium pupils in this cohort as they enter Y4 in all areas of learning, particularly in writing.
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•

•
•
•

Narrow the gap in the attainment of boys in favour of girls in all areas, particularly writing. Embed a more rigorous spelling and handwriting curriculum.
Plan targeted support at the point of need for all pupils, and implement monthly review meetings for each individual underperforming, setting clear
action plans in place to accelerate progress.
Raise the attainment of pupil premium pupils in all areas, particularly writing and spag. Plan targeted support at the point of need for all pupils, and
implement monthly review meetings for each individual underperforming, setting clear action plans in place to accelerate progress.
Leadership to carry out ‘double loop’ monitoring and evaluation of provision for this cohort
Half-termly assessment required, rigorous scrutiny of data and work samples, pupil premium action plans to be in place and pupil progress meetings
held half termly for this cohort

Y5 2017/18:
• Accelerate progress rates in maths, spag, reading and writing for this cohort in order to further narrow the gap with their performance at KS1
• Continue to improve outcomes for pupil premium pupils within this cohort to narrow the gap between exceeding age related attainment for PP pupils
and their peers in spag and writing.
• Half-termly assessment required, rigorous scrutiny of data and work samples, pupil premium action plans to be in place and pupil progress meetings
held half termly for this cohort
Y6 2017/18:
• Half-termly assessment required, rigorous scrutiny of data and work samples, pupil premium action plans to be in place and pupil progress meetings
held at least half termly for this cohort, but more regularly for underperforming pupils.
• Target maths support for pupils in this cohort who are not yet securing age related attainment (including WSSC interventions).
• Reduce the gap in performance of boys in favour of girls in writing and spag . Target writing and spag support for pupils in this cohort who are not yet
securing age related attainment.
• Continue to embed RWI spelling programme for this cohort.
• Accelerate progress in RWM so that outcomes at the end of Y6 are at least in line with 2017 outcomes and better, particularly in writing.
• Ensure that the high % pupils performing currently at GDS in this cohort make good progress over the year, focusing particularly on GDS outcomes in
reading (improve speed/ test skills).
• Continue to raise expectations to ensure the high attainment and progress achieved in 2017 is built upon with subsequent cohorts
• Continue to raise attainment in reading in order to accelerate progress rates so that attainment at GDS is in line with writing and maths
• Target support for pupils in the 2018 Y6 cohort who have not yet securely age related in RWM,
• Continue to raise the attainment of pupil premium pupils in all areas for the Y6 2018 cohort.
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EMERGING ISSUES

(the overview):

(Outcomes of self-evaluation activities from 2017/2018)
Outcomes for pupils and learners
Remove barriers to progress and accelerate progress rates so that there are no underperforming cohorts and progress is at least good for all cohorts across school, with a
particular focus on boys and more able pupils. Achieve this through:
- Bespoke programmes of support for underperforming cohorts and groups
- Planning that is fluid and appropriate for the needs of all pupils
- Action plans for all PP pupils: quality assured and evaluated regularly. Raise attainment of PP at GDS across school.
- Further improve outcomes in SPAG/ spelling elements of writing across school for all pupils, with a particular focus on boys and PP, through ensuring that RWI
spelling programme is embedded. Link spelling competitions through house teams in order to inspire boys through competition
- Planning to be more ‘purposeful’ to inspire boys
- Earlier identification of SEN need required (recent change in LA policy has impacted negatively)
- Improve handwriting (area often preventing AS judgements)
- Raise achievement in boy’s writing so that progress from EYFS to end of KS1 and also KS1 to the end of KS2 is at least good for all cohorts and the outstanding
outcomes in writing at the end of KS2 in reading are at least maintained. Implement a more structured reading into writing curriculum. Ensure that all children have
basic skills embedded: fluency fitness in writing.
- Continue to raise attainment for boys in cohorts with more notable gender gaps for average or more able pupils.
- Continue to improve outcomes in SPAG, particularly for boys. Monitoring of spag curriculum regularly, review assessment tools to ensure assessments are
accurate.
• Continue to accelerate progress in maths across school, ensuring that any underperforming pupils make very good progress and conversions from KS1 – KS2 are good
for all cohorts. Ensure all children have basic skills embedded: fluency fitness in maths.
• Raise achievement of reading at GDS by the end of KS2: fluency fitness in reading.
•

Quality of Teaching and learning and assessment
Continue to improve teaching profile and secure a higher % outstanding teaching. Through intensive professional development, ensure all teachers:
- Teach simply
- Practice thoroughly
- Feedback constructively
- Embody excellence
Personal development and welfare
- Continue to ensure attendance is high profile, and continue to raise the attendance rates of pupil premium pupils (in particular those in receipt of FSM)
- Embed the pupil leadership programme (house system) to enable strong pupils voice to influence improvements across school
Effectiveness of Leadership and Management
-

Improve the competency of middle leaders to drive improvements using data, including live data.
Introduce ‘double loop’ monitoring and evaluation for SLT
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A C T I O N

P L A N 2017/18

Improvement Priority 1
Success Criteria:

Objectives

1. Reduce barriers to
progress for the Y6,
ensuring high standards
are at least maintained
and improved

Remove barriers to pupil progress in order for all groups of learners to make good progress
We will know we are successful when ..
•
•
•
•

All cohorts and groups achieve at least good progress per annum and the % outstanding progress is accelerated in RWM
Provision raises standards and is responsive to children’s needs.
Teaching is responsive to need and takes account of the needs of all groups of learners
Any gaps in performance in favour of girls are reduced

•

Pupil premium pupils have a highly structured support system in place and the gap is narrowed for PP pupils performing below age related

Lea
d
Pers
on

Milestones

Securing outstanding outcomes for the Y6 cohort 2018:
RC/
JA/
VA

•
•
•
•

•
•
•
2. Continue to improve
outcomes for pupil
premium pupils

JA/
AA/
AG/

•

•
•

•

3. Narrow gender gaps
for some cohorts in
favour of girls (at ARE
or for more able pupils)

Time
scale

VA/
HW/
JC/
TO

•

Target support for pupils in the y6 2017/18 cohort who have not yet
secure age related in maths and English and also more able pupils
Reduce the gap in performance between pupil premium pupils and
their peers in maths, reading, writing and SPAG
Improve outcomes for boys in writing for this cohort to secure
outcomes significantly above national
Ensure groups of learners in the 2018 end of key stage 2 cohort
accelerate progress in order to at least maintain and also improve
2017 outcomes
Target PP pupils in the y6 2017/18 cohort to ensure outcomes are in
line with peers
Continue to embed RWI spelling strategy as a tool for accelerating
progress in SPAG for all groups of learners
Improve % GDS in reading by the end of the key stage so that
outcomes are at least in line with national GDS attainment

What

By
who
m

When

End of
year
lesson
observatio
ns/ drop
ins

AA/
JA/A
G

Half
termly

Outcome

High standards at the
end of ks2 are
maintained and
improved upon despite
challenges faced by a
more vulnerable cohort
Very good outcomes in
RWM and SPAG 2017
are at least maintained
and improved upon in
2018.
More able pupils
perform well at the end
of KS2 and make good
progress.

Narrow the gap between secure age-related attainment for PP pupils and their
peers (personal education plans in place for all PP pupils regardless of ability to
be quality assured, monitored and evaluated).
Targeted support for all vulnerable PP cohorts/ pupils in order to raise attainment
and ensure that the gap with their peers is narrowed.
All PP pupils who are not on track to secure ARE or to make sufficient progress
to have a gap analysis carried out; interventions planned/ monitored/ evaluated;
targeted first quality teaching support given.
The % more able PP pupils increases at the end of each key stage compared to
2017

By
end of
year

Continue to narrow the gap between boys and girls attainment in favour of girls
for some Do this through:
Bespoke programmes of support for underperforming cohorts and groups
Planning that is fluid and appropriate for the needs of all pupils
Action plans for all PP pupils: quality assured and evaluated regularly. Raise
attainment of PP at GDS across school.
Further improve outcomes in SPAG/ spelling elements of writing across
school for all pupils, with a particular focus on boys and PP, through

June
2018
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Monitoring and Evaluation

Monitoring
of
personal
education
plans

JA/
AG/
AA

Termly

JA/
AA/
AG

Termly

Pupil
interviews

Pupil
progress
meetings
Drop ins
Pupil
interviews
Work
scrutiny
(literacy
and spag

A highly structured and
rigorous plan is in place to
ensure the progress rates
of PP pupils are
accelerated
Outcomes are improved in
all cohorts for PP pupils and
any gaps are narrowed
(KS1 and KS2).
The % more able PP pupils
is increased across all key
stages compared to 2017

% boys attaining Are or
exceeding statements
raised in 2018 for
cohorts with gender
gaps, gaps to be
narrowed compared to
2017

•

•
•

-

-

ensuring that RWI spelling programme is embedded. Link spelling
competitions through house teams in order to inspire boys through
competition
Planning to be more ‘purposeful’ to inspire boys
Earlier identification of SEN need required (recent change in LA policy has
impacted negatively)
Improve handwriting (area often preventing AS judgements)
Raise achievement in boy’s writing so that progress from EYFS to end of
KS1 and also KS1 to the end of KS2 is at least good for all cohorts and the
outstanding outcomes in writing at the end of KS2 in reading are at least
maintained. Implement a more structured reading into writing curriculum.
Ensure that all children have basic skills embedded: fluency fitness in
writing.
Continue to raise attainment for boys in cohorts with more notable gender
gaps for average or more able pupils.
Continue to improve outcomes in SPAG, particularly for boys. Monitoring of
spag curriculum regularly, review assessment tools to ensure assessments
are accurate.
Continue to accelerate progress in maths across school, ensuring that any
underperforming pupils make very good progress and conversions from KS1 –
KS2 are good for all cohorts. Ensure all children have basic skills embedded:
fluency fitness in maths.
Raise achievement of reading at GDS by the end of KS2: fluency fitness in
reading.
Leadership to carry out ‘double loop’ monitoring and evaluation for
cohorts with particular gender issues in favour of girls (notably y4
2017/18):
Research by Argyris and Schoen (1978): single loop learning means
looking at what you have done, seeing if it is successful or not and
modifying actions as a result of you analysis. Double loop learning is an
examination of the single loop learning. It questions assumptions, values
and principles that informed the action in the first place with a view to
reinforcing or modifying them according to whether they are helpful or not.
One possible consequence of double loop learning may be the discovery
of a contradiction between two theories in action, the ‘espoused theory’ –
what we say are the principles and values behind how we operate (in this
case how we think our provision meets the needs of boys) – and the
‘theory in use’ –the way we actually operate (in this case what our
provision for boys is actually offering), especially when under stress.
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books)
Monitoring
of long
term
planning

Termly

Double
loop
review
termly with
a focus on
outcomes
for boys.
AA/JA/AG
Monitored
by GB

AA
JA
AG
GB

GB

% boys attaining Are or
exceeding statements
raised in 2018 for
cohorts with gender
gaps, gaps to be
narrowed compared to
2017

4. Accelerate progress
for KS2 cohorts who
have yet to make
expected progress in
writing from KS1 – KS2
and for more able pupils
across KS2

HW/
VA

5. Accelerate progress
in maths in order to
ensure that expected
attainment is very
secure by the end of
KS2 for all pupils
including SEN and to
accelerate progress for
KS2 cohorts who have
yet to make expected
progress in maths from
KS1 – KS2, and for more
able pupils

JC

•
•
•

•
•
•

Restructure writing curriculum to accelerate progress in reading for all
cohorts. (see English action plan)
Raise profile of handwriting at KS2 (see English action plan)
Embed RWI spelling

June
2018

Pupil
progress
meetings
Drop ins
Pupil
interviews
Work
scrutiny

AA/
JA/
AG/
TO

termly

Improve mathematical fluency fitness for all cohorts (see action plan for maths)
Embed problem solving strategy introduced in 2017, ensure it is taught
progressively from Y1 to Y6.
Increase confidence in teaching STOP mathematical problem solving skills; act it
out, trial and error, trial and improvement, using a list or table.
(see maths action plan)

June
2018

Pupil
progress
meetings
Drop ins
Pupil
interviews
Work
scrutiny

JA/
AA/
JA/
AG

termly

(see also Maths and English action plan)
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Significantly high
outcomes in reading at
the end of KS2 are at
least maintained.
Progress in writing for
all cohorts and groups is
at least good. The %
pupils achieving GDS in
English is increased by
the end of 2018
compared to 2017
Books show children
attempting problems in
a more systematic way,
looking for solutions and
explaining their methods
confidently.
The school achieves
100% ARE in maths at
the end of KS2 2018
The % pupils achieving
GDS in maths is
improved compared to
2017 at the end of 2018
KS2

A C T I O N

P L A N 2017/18

Improvement Priority 2

Fitness Fluency: To ensure that all pupils have mastery of core elements in RWM, by establishing systems that
ensure fitness fluency in Maths and English is an essential part of daily provision for all cohorts.
We will know we are successful when …
•
Pupils’ basic skills in maths, reading and writing are firmly established for all pupils
•
Fitness fluency is an established part of daily teaching
•
Pupils practice regularly skills needed to master RWM
•
Pupils’ knowledge and understanding of key skills are deep and established rather than shallow, so that they are
instantly able to recall them and apply them in a variety of contexts
•
The % pupils working At Standard in all year groups is increased and no children are left behind.
•
The % pupils working at Greater Depth is increased as a result of firmer foundations embedded

Success Criteria:

Objectives

To raise attainment in
writing at ‘At Standard’
and ‘Greater Depth’
through focusing on the
development of Fitness
Fluency:
-

-

Establish
systems to
ensure that key
skills are
embedded for all
cohorts
Ensure that
teaching includes
daily
opportunities to
practice fluency
of key skills

Lead
Person

HW/VA
/ AG

Milestones

Time
scale

• Staff to define key skills needed in writing for each
year group: what are the non-negotiable skills each
y1/y2 etc child will grasp before the end of the year?
(small enough for a post-it!) Include: letter names,
capital letters, spelling, handwriting, basic punctuation
etc.

Monitoring and Evaluation
What

By
whom

Drop-ins half
termly

JA/AA/
AG

Sep 17 July 2017

Half
termly

• Monitoring of writing sessions to ensure fluency is
being worked on every day in every class. Children
practice their writing skills thoroughly.
•

Handwriting sessions to be taught regularly;
feedback and marking to include handwriting

•

Spelling zappers to be used consistently across
KS2 to allow for regular practice of key words/
common exception words

•

Fluency Fitness ‘non-negotiables’ for each year
group to be sent home. This will detail what
each year group should know by the end of the
year.

40

Outcome

The % children not
achieving ARE in each
cohort is reduced by the
end of the year and the %
performing at GDS is
increased
Book scrutinies evidence
that pupils’ basic skills are
improving

Certificates to be re-introduced for each
Fluency Fitness objective for each year group
(handwriting).

•

When

Records and pupil
interviews evidence a
growing number of
common exception words
are known by pupils in all
cohorts.

Monitoring
of data/
records
termly
Drop ins/
lesson obs

HW/VA
/AG

Outcomes in writing and
SPAG improve by the end
of the year for all groups
and pupils and At Standards
and Greater depth

Termly

VA/HW
AG

•

Handwriting certificates to be celebrated in
class and special mentions assembly where
appropriate.

•

House teams to lead spelling/ writing focus
competitions

•

Data to be collected termly by staff to share at
staff meeting on fluency (spelling and
handwriting trackers to be monitored
throughout school).

Dec 2017

Autumn
term
To raise attainment in
maths at ‘At Standard’
and ‘Greater Depth’
through focusing on the
development of Fitness
Fluency:
-

-

Establish
systems to
ensure that key
skills are
embedded for all
cohorts
Ensure that
teaching includes
daily
opportunities to
pratice fluency of
key skills

Half
termly
Book
scrutiny

• Staff to define key skills needed in maths for each year
group: what are the non-negotiable skills each y1/y2
etc child will grasp before the end of the year? Areas
to include: number bonds, number formation,
operations, times tables etc

JC/
AA/JA/
AG

Pupil
interviews

• Monitoring of maths sessions to ensure fluency is
being worked on every day in every class. Children
practice their maths skills thoroughly.
Oct 2017
•

Launch Fluency Fitness home/ school
programme with staff.

•

Certificates to be developed for each Fluency
Fitness objective for each year group.

•

Fluency Fitness programme for each year
group to be sent home. This will detail what
each year group should know by the end of the
year. Include on website.

•

Staff to ensure Fluency Fitness is taught every
day so that children have the opportunity to
practice thoroughly in order to embed new
concepts and number facts.

•

Certificates to be celebrated in class and
special mentions assembly where appropriate.

•

Data to be collected termly by staff to share at
staff meeting on fluency.
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Maths assessments
evidence increased fluency
fitness: the % pupils not
achieving ARE is reduced
for all cohorts and the %
achieving GDS is increased

Termly

The % pupils performing
below ARE in each cohort
is reduced compared to
2016. Progress from
starting points is at least
good.

JC

Autumn
term 2017

JC

Autumn
term

JA

Termly

JC

Records evidence increased
K+U of key concepts by
pupils

Termly

To raise attainment in
reading at ‘At Standard’
and ‘Greater depth’
through focusing on the
development of Fitness
Fluency:
-

-

-

-

Establish
systems to
ensure that key
skills are
embedded for all
cohorts
Ensure that
teaching includes
daily
opportunities to
practice fluency
of key skills
All groups and
cohorts to
improve reading
fluency; improve
the ability to read
with accuracy,
speed, and
proper
expression
Strong
foundations are
improved and
therefore impact
upon attainment
at GDS

- Staff to define key skills needed in reading for each
year group: what are the non-negotiable skills each
y1/y2 etc child will grasp before the end of the year?
(small enough for a post-it!)
HW/VA
/AG

- Monitoring of reading sessions to ensure fluency is
being worked on every day in every class. Children to
practice their reading skills thoroughly through:
• Daily recall of decoding strategies (rigorous phonics
programme), moving to decoding accurately and
quickly
• Include regular opportunities to develop reading
fluency: repeated reading, buddy read, choral read,
drop read, and echo read among others.
• Cracking comprehension to include opportunities to
read aloud
• Spelling zappers to be introduced for KS2 to allow for
regular practice of key words/ common exception
words

-
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Data/ record
keeping
termly

Reading assessments
evidence increased fluency
fitness: the % pupils not
achieving ARE is reduced
for all cohorts.
The % pupils achieving
GDS in reading is increased
buy the end of KS2 so that
it is at least in line with
national

AG/JA/
AA
Autumn
term

Half termly
sampling
reading
monitoring:
hearing
pupils read/
monitoring
reading
records

Half
termly

A C T I O N

P L A N 2017/18

Improvement Priority 3
Success Criteria:

Objectives

Improve the % outstanding
teaching and learning
through clearly defined
pedagogy:

•

•

•

•

Teach Simply

Practice
thoroughly

Feedback
constructively

Embody
excellence

To improve the % outstanding teaching.
We will know we are successful when …
•
The teaching profile is improved
•
More pupils access outstanding teaching
•
Outcomes for groups and all pupils improve for as a result of accelerated progress resulting from outstanding
teaching and learning
•
The school has a clearly defined pedagogy that staff are able to describe and deliver
Lead
Person

JA/AA/
AG

Milestones

Time
scale

Staff training to include: Delivering staff meetings to
explore pedagogy. AG (HOS with teaching and learning
responsibility) to focus on coaching programme to secure
outstanding teaching strategies.

Monitoring and Evaluation
What

By
whom

When

July 2018

Staff training:
•
explore how ‘teach simply’ looks in the
classroom/ how it doesn’t look.
•
using effective success criteria
•
clearly defined learning objectives
•
mastery

Lesson obs/
Drop ins

SLT

Half
termly

Staff training:
•
explore how ‘practicing thoroughly’ looks/
doesn’t look in the classroom
•
effective pace
•
productivity

Book
scrutiny

SLT

Half
termly

Staff training:
•
importance of verbal feedback
•
peer marking
•
tailoring feedback to different groups (i.e. girls
in maths; PP)
Staff training:
•
excellence as standard

Book
scrutiny

Data
analysis/
Drop ins
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Outcome

SLT

Half
termly

SLT

Half
termly

Teaching profile is
improved, with a greater %
outstanding teaching
evident by the end of the
year

Outcomes are improved as
a result of improved
teaching profile at ‘At
Standard’ and also ‘Greater
depth’ by the end of KS1
and KS2

English Action plan 2017/18
Evaluation: 2016/2017
Strengths

Areas for Development

Evidence

Priorities for Development

Reading
•
Cracking comprehension, which has recently
been introduced at year 1.
•
RWI is well resourced and organised.
•
Head start resources
•
Standardised assessments across all the year
groups.
•
Introduction of core texts.
•
New benchmarking kits.
•
89% of children have passed the phonics screen.
•
CLPE to support having core texts for long term
planning.
•
Reading race track in class.
•
Homework club consequence has resulted in
children reading more at home.
•
Lots of books, excitement.
•
KS1 central reading area.

Reading
•
Reading comprehension books, text
stuck on one page, with more room to
write answers on the opposite page.
•
Reading areas in all classrooms
updated.
•
Teachers to do benchmarking
themselves, rather than TA.
•
Inference skills- ensure that children
extend their answers to questions.
•
Training for parents on
comprehension.
•
Consistent language across school
for phonics- fred talk, alien words etc.
•
Race Tracks to have more jumps so
that they become more high profile
and children access them more
frequently.

Staff
Discussions

Continue to provide engaging topics to engage
all children, particularly target children for each
key stage/ year group. Ensure topics are
purposeful to engage boys.

Writing
•
•
•
•
•
•
•
•
•
•
•
•
•
SPaG
•
•
•
•

Coverage of genres
Reading into writing- link to core text.
Training of reading into writing.
Online resources for books- CLPE. Opportunities
to buy books for reading into writing.
Writing competitions.
Handwriting has improved in year one, due to the
introduction of tramlines.
Modelled writing.
RWI spelling has improved writing.
Best writing/ independent writing.
Cross-curricular opportunities.
Writing for a purpose.
Examples of each year group’s writing.
Moderation across different schools.
Introduction of RWI spelling- teachers feel that
there has been an improvement in spelling.
Spelling bug
Twinkl resources
Rising stars

Writing
•
Examples of year group assessments
to give each class. (E, D, D+, S, X).
•
More moderation across schools.
•
Organise work into chronological
order in each year group to see
progress.
•
Modelled writing – ensure that
teachers are planning the entire
learning journey and the modelling
process is consistent across classes.

SPaG
•
•
•

Once a week is not enough, can it be
timetabled daily?
Ensure spellings for each unit are on
display in the classroom.
Ensure common exception words are
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INSET day
DEP planning
Observations

Continue to build exemplification of
assessments to ensure consistency across
school.

Staff
Questionnaire
s

Continuing to provide CPD for Teachers and
TAs.

End of Key
Stage data

Monitoring of Spelling Programme introduced in
2016/2017.
Reading provision within classrooms, including
the use of reading corners and reading to CT
and TA regularly.
Use of reading diary to improve the
communication of reading taking place in
school, to include reading comprehension
activities and when individual children have
read to teachers and teaching assistants.
Introduce fitness and fluency in literacy so that
all children have year group relevant skills
readily available to them.
To analyse data to set targets for reading,
writing and SPaG for both key stages.

on display.

CGP books

•

English Action plan 2017/18
Priorities for
Development

Action

Resources
required

Sources
of
support

Monitoring
(By whom)

Reading
To raise attainment in
reading, including
attainment at GDS Fitness and fluency in
reading:
Whole School
To ensure regular individual
reading with a teacher or
teaching assistant is taking
place within each year group.

Staff meeting
to set clear
expectation.

• To ensure individual reading is consistently taking
place across all year groups for all children.
• To share expectations for teachers regarding
individual reading and the sharing of comprehension
tasks taking place.

Time to
monitor
regularly.

Monthly/ halftermly pupil
interviews and
reading diary
scrutinies. (HW/
VA/ AG/ AA/
JA)

• To share all reading activities taking place within
classrooms consistently with parents using reading
diaries.

Success Criteria
Outcomes in reading are
improved compared to 2016 in
FS and KS1. Outcomes in
reading at KS2 are at least
maintained at Expected and
improved at GDS.
Evidence of children reading to an
adult at least weekly with either a T or
TA (alternating between the two).
Evidence of the reading
comprehension tasks taking place
within classrooms to be evident within
reading diaries.
All teachers have clear expectations
of how regularly children should be
reading individually to an adult within
their classroom.

To improve provision of
reading areas within
classrooms.

• To develop classroom book areas to ensure they are
stimulating and inviting spaces.
• To hold staff discussions to agree on what should be
included within a good reading area and agree nonnegotiables.

To develop the use of the
reading racetrack to encourage
reading at home.

Staff meeting
to agree
reading area
nonnegotiables.
Time to
monitor
regularly.

Time to share
expectations
for racetracks

• All classes to have a reading race track in their
classroom or cloakroom.
• Classes to have their racetracks based on themes
that are of interest to their class.
• To continue to count children’s home reads regularly
and fill in weekly read sheets that are handed in at
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Time to
monitor use of
racetracks
within classes
based on
number of

Termly
monitoring of
reading areas
through
learning walk.
(HW/ VA/ AG/
AA/ JA)

Reading areas in each class
provide an engaging and
welcoming space.
All classes has a reading area
that includes all of the agreed
non-negotiables.
Children comment positively on
their reading areas when asked.

Half-termly
check of home
reads table.
(HW/ VA/ AG/
AA/ JA)
Learning walk
to view race
tracks
(HW/ VA/ AG/

All classes have a racetrack with
opportunities for children to move
along it regularly.
Children are regularly accessing
their racetrack.
Children commented positively
about their racetrack when asked.

the end of each half term.

reads handed
in.

• Children to have the opportunity to access the
reading racetrack regularly (e.g. by including smaller
jumps rather than waiting for the awards).
To develop the use of core
texts across school

To develop the tracking of PP
children in all classes to
ensure at least good progress
is being made.

•

Teachers to submit their core text lists half
termly to ensure that good quality texts are
being read.

•

Hold half termly meetings with pupils to
interview them about their core texts.

• To hold regularly meetings with SLT to discuss the
progress of all PP children, share their books and
share examples of how these children are being
supported.

Time to hold
pupil
interviews

AA/ JA)
Termly pupil
interviews
(HW/ VA/ AG/
AA/ JA)

Core texts to
be ordered.
Time to
interview
pupils.

Half termly pupil
interviews (HW,
VA)

Time to hold
meetings
regularly.

Meetings to
discuss PP
children
regularly (JA/
AA)

Teachers are regularly and
consistently counting home reads
and recording this appropriately.

Children talk positively and in
depth about their core text and
can answer questions about
characters and plots.

PP children are making good
progress that is inline with their
peers.
Teachers are actively supporting
PP children and there is clear
evidence from discussions and
books.

To develop an outdoor reading
area for children to access
during lunchtime.

• To hold discussions with classes and children on the
school council about what they would like in an
outdoor reading area.

Time to collect
ideas for an
outdoor
reading area.
Resources to
start and
maintain area.

• To resource an outdoor reading area
• To maintain an outdoor reading area.

Regular
monitoring of
the reading
area at
lunchtime. (HW/
VA)

Children have access to an
outdoor reading area during
lunchtime.
Children are accessing the
reading area at lunchtime.

• To select reading monitors to carry out the daily set
up of the reading area.
KS1
To raise attainment for boys in
reading to achieve ARE.
(2016/2017 71% boys and
88% girls).

Staff meetings
to discuss
hooks for boys
for reading.

• Introduce more non-fiction books to hook boys
• Ensure boys are inspired by the class core text

Time to
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Monitoring of
data (HW/ VA/
AG/ AA/ JA)
Observations
(HW/ VA/ AG/

There is evidence of non-fiction
texts and core texts being used to
inspire boys.
Boys achieving ARE is in line with

monitor
progress of
boys on track
for ARE.

• Target boys who are not on track for ARE during
whole class comprehension sessions.
• Provide additional opportunities for boys not on track
for ARE to practise their comprehension skills.
• Monitoring of the progress of boys after each data
entry point.

KS1 and 2
To raise the percentage of
children working at GDS. (KS1
2016/2017 boys 14%, girls
54%. Whole class 36%)
(KS2 2016/2017 boys 10%,
girls 19%. Whole class 13%)

AA/ JA)

girls achieving ARE.
Boys not on track for ARE are
monitored closely and
interventions are taking place
throughout the year in order to
help them achieve ARE.

Time to
analyse data
at each data
entry point.
Observations.

Observations.

• Opportunities to develop more in depth answers to
questions.
• Possible GDS children targeted through questioning.
• Become risk takers as teachers to limit the cap being
put on learning.
• Opportunities for additional input from teachers.
• Increase teachers subject knowledge so that possible
misconceptions can be predicted and planning
adjusted appropriately.

Book
scrutinies
showing
opportunities
to develop
answers.
Staff meetings
to discuss
becoming risk
takers.

Observations
during teacher
on a page (HW/
VA/ AG/ AA/
JA)
Book scrutinies
during teacher
on a page
(HW/ VA/ AG/
AA/ JA)

Children with the potential to
achieve GDS are challenged
within lessons appropriately.
There is an increase in the % of
children achieving GDS.
Children are receiving additional
opportunities to help them
develop the knowledge and skills
needed to become GDS.

CPD
opportunities
for staff.

Writing
To raise attainment in
writing, including at GDS –
fitness fluency in writing:
Whole School
To improve fitness and fluency
in writing in each year group.

• Staff meetings to discuss expectations for each
group, which children will achieve.
o Develop a list of 5 skills that children can
instantly recall and apply to their writing
consistently.
o Develop a must do attitude amongst staff so
that all children achieve their fitness and
fluency targets for their year group.
o Share the expectations clearly with children
so that they are aware of what they need to
achieve.
• Provide regular opportunities for children to practise
their fitness and fluency.
o Children given 5/ 10 minute activities
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Staff meetings
Time for pupil
discussions
Observations
during teacher
on a page to
ensure
children are
aware and
using their
fitness and
fluency.

Observations
during teacher
on a page (HW/
VA/ AG/ AA/
JA)
Book scrutinies
during teacher
on a page
(HW/ VA/ AG/
AA/ JA)
Pupil interviews
(HW/ VA/ AG/
AA/ JA)

Attainment in writing is at least
85% or above for cohorts
across school. Outcomes at
theend of key stages are
improved for boys to narrow
the gap in attainment
compared with girls.
Children have developed fitness
and fluency for their year group.
Children are consistently applying
their fitness and fluency skills to
their writing.
Children have regular

throughout the day (e.g. morning job and
o register times) to practise and apply their
o skills.
• Marking demonstrates links to fitness and fluency
and encourages children to be able to address any
issues themselves after errors are highlighted.

To develop the process when
moderating of writing to build in
opportunities to moderate
across year groups.

• Staff meetings where opportunities are given for staff
to moderate across year groups.

opportunities to develop their
fitness and fluency throughout the
day.

Staff meetings

• Staff confidence about standards in their own and
other year groups are increased.
• A larger range of children’s writing is moderated and
the selection of children is random to mirror the
external moderation process at Y2 and Y6.

Discussions
during staff
meetings show
confidence
within staff.

• Continue to collect evidence from each moderation
cycle to add to exemplification bank.

To develop the tracking of PP
children in all classes to
ensure at least good progress
is being made (2016/2017
whole class 83%, PP 55%
KS1; whole class 91%, PP
75% KS2) and to raise
attainment for PP so that it is
line with their peers.

• To hold regularly meetings with SLT to discuss the
progress of all PP children, share their books and
share examples of how these children are being
supported.

To raise attainment for boys in
writing to achieve ARE.
(2016/2017 77% boys, 89%
girls KS1; 2016/17 100% girls,
85% boys KS2).

• Rehook boys every lesson so that they are engaged
throughout the whole piece of writing. Ensure writing
is purposeful.

Analyse of
evidence
collected from
moderation is
assessed.
(HW/ VA/ AG/
AA/ JA)

Time to hold
meetings
regularly

Discussions
during meetings
with staff (JA/
AA)

Teachers have a good knowledge
of the progression that takes
place within other year groups.
Teachers can accurately assess
children’s work within their year
group.
There is a bank of evidence that
shows what each year group
looks likes.

PP children are making good
progress that is inline with their
peers.
Teachers are actively supporting
PP children and there is clear
evidence from discussions and
books.

• Use quality texts as the basis of writing pieces.
Based around recommendations from CLPE and
children’s interests. Reading into writing strategies.

Staff meetings
Boy friendly
books for
quality reading
into writing.

Observations
during teacher
on a page (HW/
VA/ AG/ AA/
JA/ TO)

• Use a combination of high quality texts and visual
literacy to engage boys.

Book scrutinies
during teacher
on a page
(HW/ VA/ AG/
AA/ JA)

• Staff meetings to discuss successful strategies for

Pupil interviews
(HW/ VA/ AG/
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The gap in attainment for boys at
ARE and GDS is narrowed with
the attainment for girls at EYFS,
KS1 and KS2.
Quality texts are being used to
engage and motivate boys
writing.
Teachers are aware of strategies
they can use to engage boys.

boys and share current practice within each class.
To raise the percentage of
children working at GDS.
(KS1 2016/2017 boys 10%,
girls 27%. Whole class 19%)
KS2: To raise attainment for
girls at GDS so that it is in line
with their peers. (2016/2017
boys 28%, girls 6%).
To raise attainment of PP
children at GDS so that it is in
line with their peers.
(2016/2017 whole class 20%,
PP 0%).
To raise the percentage of
children working at GDS.
(2016/2017 boys 28%, girls
6%. Whole class 20%)
SPAG
Whole School
To ensure consistent teaching
of the RWInc Spelling
Programme

AA/ JA)

• Targeted questioning for GDS pupils, give them more
opportunities to develop in depth answers.

Time to
monitor
through
observations

• Opportunities to develop more in depth answers to
questions.
• Possible GDS children targeted through questioning.
• Become risk takers as teachers to limit the cap being
put on learning.
• Opportunities for additional input from teachers.
Increase teachers subject knowledge so that possible
misconceptions can be predicted and planning adjusted
appropriately.

• Provide training for staff new to school about how to
deliver the programme.

Time to
monitor
through pupil
interviews
Time for peer
coaching for
teachers to
share good
practice

Time to deliver
training
Whole staff
meeting

• Ensure that training is provided to all staff for
activities that have been identified as not being
taught consistently (e.g. team teach).

Time for peer
coaching

• Continue peer mentoring for the delivery of RWInc
Spelling.

To develop displays of
spellings within classrooms.

Staff meetings

Observations
during teacher
on a page (HW/
VA/ AG/ AA/
JA)
Book scrutinies
during teacher
on a page
(HW/ VA/ AG/
AA/ JA)

Discussion to promote the use of the spelling display
within other lessons.
Ensure resources are available for staff to create their
spelling displays.
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Staff meeting
Resources for
displays
Time to
monitor

The percentage of PP children
working at GDS is in line with
their peers in KS2.
The percentage of girls working
at GDS is in line with boys in
KS2.

Pupil interviews
(HW/ VA/ AG/
AA/ JA)

Observations
and learning
walks.
(HW/ VA/ AG/
AA/ JA)

The teaching of RWInc Spelling is
consistent across the whole
school.
RWInc Spelling is taught daily.

Pupil interviews
(HW/ VA/ AG/
AA/ JA)

RWInc Spelling has impact on
spelling and children are
transferring these skills to their
writing.

Regular
environment
walks to check
on spelling
displays (HW/
VA)

All classes have a relevant
spelling display in their
classroom.

Time to
monitor

Staff meeting to discuss what we need to include on a
spelling display.

The percentage of children
working at GDS is increased at
both KS1 and KS2.

Children are accessing the
spelling display during RWInc
Spelling sessions.
Children are accessing the

spelling display during other
writing sessions.
To develop the tracking of PP
children in all classes to
ensure at least good progress
is being made (KS1 2016/2017
whole class 83%, PP 54.5%).

• To hold regularly meetings with SLT to discuss the
progress of all PP children, share their books and
share examples of how these children are being
supported.

Time for
meetings

PP children are tracked
effectively and good progress is
being made.
The progress of PP children is in
line with their peers.

KS1 SPAG:
To raise attainment of boys at
ARE so that it is in line with
their peers. (2016/2017 girls
88.4%, boys 76.2%).

• Rehook boys every lesson so that they are engaged
throughout the whole lesson and can see the
relevance and importance of SPaG.
• Use interactive activities and games to engage boys
during SPaG lessons.

Staff meetings
Time to
monitor

• Use a combination of high quality resources to keep
learning relevant, interesting and engaging.

Staff meetings

• Possible GDS children targeted through questioning.
• Become risk takers as teachers to limit the cap being
put on learning.
• Opportunities for additional input from teachers.
• Increase teachers subject knowledge so that possible
misconceptions can be predicted and planning
adjusted appropriately.
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Teachers are aware of strategies
they can use to engage boys.

Pupil interviews
(HW/ VA/ AG/
AA/ JA)

• Targeted questioning for GDS pupils, give them more
opportunities to develop in depth answers.
• Opportunities to develop more in depth answers to
questions.

The attainment for boys at ARE is
in line with the attainment for
girls.

Book scrutinies
during teacher
on a page
(HW/ VA/ AG/
AA/ JA)

• Staff meetings to discuss successful strategies for
boys and share current practice within each class.

To raise attainment of boys at
GDS so that it is in line with
their peers. (2016/2017 girls
34.6%, boys 9.5%).

Observations
during teacher
on a page (HW/
VA/ AG/ AA/
JA)

Time to
monitor
through
observations
Time to
monitor
through pupil
interviews
Time for peer
coaching for
teachers to
share good
practice

Observations
during teacher
on a page (HW/
VA/ AG/ AA/
JA)
Book scrutinies
during teacher
on a page
(HW/ VA/ AG/
AA/ JA)
Pupil interviews
(HW/ VA/ AG/
AA/ JA)

The attainment for boys at GDS
is in line with the attainment for
girls.
Teachers are aware of strategies
they can use to engage boys.

Subject: Maths
Evaluation 2016/17
Strengths
Maths curriculum
Use of Abacus for planning coverage.
Staff are more confident with using abacus and consistency and
progression has improved across school.
Abacus as a resource and staff’s ability to adapt it where needed,
dependent on the needs of the children.
Maths challenge as a problem solving opportunity.
Introduction of a skills based approach for teaching maths challenge.
Times Tables Rockstars for children.
Fluency fitness of facts across school – children have a good recall of
facts.
Links with WSSC for Y5/6 boost group.
New resources for mastery (N rich skills linked document developed
through the maths hub), Oxford Owl Mastery challenge booklet
introduction and other resources.

Areas For Development

Evidence

Priorities For
Development

Maths challenge STOPS
Ø Suitability of the challenges, including the
approach of skills in year groups.
Ø Looking at teacher evaluation of challenges
so they understand what is too easy / too
hard.
Ø Look at teaching of maths challenge
(avoiding over scaffolding).
Ø Look at monitoring a wider range of
resources for maths challenge (N rich
problems as well as STOPS).
Ø Guidance for staff on ‘what a good lesson
looks like’

Work scrutiny /
learning walls /
lesson
observations.

Maths challenge
(teaching strategies and
staff being able to
unpick a problem, prior
to teaching it).

Revitalize times tables rewards (look at introduction of
rubber bands, rather than badges).
Resources – whiteboards for classes with squares.

Strengths from the data:
91% Expected standard for KS1
34% Greater depth for KS1
91% Expected (combined and maths alone) for KS2
75% Greater depth for KS2
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Pupil interviews.
Whole staff
contribution to the
review (DEP
inset).

Ensure continuity of
what is already proven
to be working very well
with maths in school
and ensure seamless
transition with staffing
changes and new staff
members.

Maths Action plan 2017/18
Objectives
Problem
solving
To increase
the quality of
problem
solving
lessons to at
least good
and increase
the level of
challenge for
children
during using
and applying
lessons.
To create a
tasking risks
environment
(challenge for
HAPs) and
increase
Teacher and
TA subject
knowledge.

Actions to be taken

Start
Date

STOPS
Training for teachers on the
appropriateness of challenges and the
level of challenge.
Training on identifying the subject
knowledge required to tackle different
problems so teachers can promote
intelligent practice (“I know… so….).
Look at skills required by problems and
what children already know and how
they can make links with this
knowledge.

Sep 17

Target
Date
June
18

Person
Leading
Action
JC

Resources (time,
personnel, event)
Staff questionnaire
– one for teachers
and one for
teaching
assistants –
identifying
requirements for
subject knowledge
development.
1 x staff meeting
for teachers to
look at problem
solving.

CPD on modelling (learning trios) to
ensure problem solving lessons
challenge pupils to think (avoiding
over-scaffolding), especially during the
input.
Unpicking problems to understand
what skill it is using and how to
differentiate effectively. Teachers to
identify what the issues could be with a
challenge and identify potential
misconceptions prior the lesson.

Cover for classes
so learning trios
can happen.
1 x afternoon to
work with TA’s on
maths challenge.

TA training for maths challenge,
focusing on:
What skills will this problem require the
children to use?
What mathematical skills will children
be required to use and apply?
Increase TA confidence with using
different skills based approaches to
problem solving.

Monitoring (how,
when and by whom)
JC / AA / JA/AG
Feedback from staff,
Learning walks,
book scrutiny and
learning
conversations with
HAP.

Success Criteria
Problem solving lessons are
delivered to a good or
outstanding level across the
whole school.
Lessons demonstrate
teachers have a clear
understanding of the pitch of
a challenge, and the
mathematical skills children
will be required to use.
Mathematical talk takes
place and children are
required to reason, children
can do this with increasing
independence and scaffold
supports from teachers are
provided only when required.
HAPs are encouraged to
think and take risks in
lessons. As a result, the %
achieving GDS in maths is
increased for all cohorts
compared to 2017.
TA’s feel positive about
maths challenge and
understand why skills are
relevant to certain problems.
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Plenaries
To ensure
maths
plenaries in
maths lessons
and challenge
maths are
purposeful,
challenge
thinking or
consolidate
learning.

CPD on what a good plenary looks
like.

Maintain what
is working well
in maths to a
high standard.
To continue to
embed
Abacus as
part of the
curriculum.

To ensure new members of staff and
those who are moving year groups
(including key stages) are supported in
understanding expectations for that
year group and particular calculation
strategies.

Sep 17

To continue
with
standardizatio
n files to
exemplify
secure
understanding
of the
curriculum.

JC

Link with problem solving – create a
reference sheet of effective plenary
questions and strategies.

Sept
17

June
18

Dec 17

The
end of
each
term.
June
18

To ensure an expectation is held in
year groups of number fluency facts,
appropriate for their year group.
To create a fluency fitness check list
book for both teachers and to share
with parents.
e.g. By the time you leave Y1, you
must know….

Meeting with new
teachers to school
ensure they are
aware of school
procedures.

Learning walks /
book scrutiny.

TA training
afternoon –
looking at
objectives for their
year group and
skills.

Learning walks.

JC to monitor
consistency of
expectations across
school and feedback
to staff.

JC / JA / AA

Learning walks.

All staff to work
together in their
year groups to
produce a fluency
fitness check list.

JC

JC
Sept
17

Produc
ed and
shared
by the
end of
Oct

JC
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All Abacus lessons taught
are at least good or
outstanding.
Children’s recall of maths
fluency facts in lessons is
rapid and secure.

JC to monitor
trackers each half
term.
JC

Sept
17

Plenaries in all maths
lessons (Abacus and maths
challenge) move learning on
and challenge children to
think.
Plenaries help children to
consolidate learning.
Teachers are adaptable and
change plenaries dependent
on the direction of the lesson.

JC

JC
Dec 17

Learning walks /
lesson observations,
focusing on
plenaries.

JC

CPD To work with TA’s to develop
subject knowledge and mathematical
vocabulary, appropriate for new year
group changes.
Monitoring - To ensure arithmetic
(Rising Stars), Times Tables
Rockstars, Active Learn, weekly times
tables tests (Y2 upwards) and careful
individual tracking of times tables
achievements continues.

JC / AA / JA
Staff meeting in
autumn term to
look at the use of
plenaries and
good examples.
Staff to work
together to create
a prompt sheet of
effective plenary
ideas.

July 17

To continue
with high
expectations
for fluency
fitness.

Dec 17

Staff are aware of what
makes a child secure and
what makes a child
exceeding in maths for their
year group.

To revitalise current times tables
award system (investigate the use of
bands).

Sept
17

JC

July 17
All teachers to pass on last maths
book and maths challenge book for
each child to their next teacher to
keep.
Raising
attainment
To increase
the
percentage of
girls in KS2
achieving
greater depth.

Sept
17
Ø

Pupil progress meetings and
careful tracking of these
groups of pupils.

Ø

Introduce a maths club for a
lunch time for children to
practise their fluency skills.

To increase
the
percentage of
boys in KS1
achieving GD.
To increase
the attainment
for pupil
premium
children in
KS1 achieving
greater depth.

To increase
links with
others
To revitalise
the maths hub
across
Flanderwell,

Sept
17

Spring
1

Sept
17

JC / AA
/ JA

Ø

Teachers to use mastery
resources when planning for
each lesson and not limit who
accesses the challenge during
a lesson.
(Test base, Oxford Owl
Mastery document, deeper
learning activities on Nrich
developed document).
For JC and Karen (St Albans)
to continue with maths hub.
(St Michaels maths leader to
join?
And another representative
from each school, ideally a

Sept
17

Visual profile of
times tables
achievements
around school.

Transition
meetings.

New class teachers
to look at their new
classes work and
ensure high
expectations are
maintained.

JC
Each
term

Pupil progress
meetings.

Jul 17

JC and another
member of staff to
run lunch time club
(Y5/6 and Y3/4)
initially, then
increase to KS1.
X 1 per a week.

JC

Ø

Investigate new
reward system
cost. (£296.10 for
bands start up).

Jul 17

Data analysis and
outcomes of PP
meetings.
JC – pupil
attendance or
engagement with
lunch club.
Pupil questionnaire.

Book scrutiny time

The percentage of children at
greater depth in maths
increases to at least 40% for
all year groups by Summer 2
assessments, and progress
from starting points is good
for all cohorts.
Pupils are fluent in maths
skills for their year group.

JC
Work scrutiny /
conversations with
pupils about
challenges.

July 17

Time for members
of the maths hub
to meet once a
month.

Sept
17
JC /
class
teachers
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Some pupil premium children
at the end of KS1 achieve
GD (increase from 0 last
year).
Outcomes of
meetings to be fed
back to school.

The maths hub takes place
to develop maths across the
schools.

St Albans and
St Michaels.

different Key Stage).
Ø

To increase
parent
involvement
with maths by
encouraging
them to attend
calculation
workshops.

Maths hub to explore
intelligent practice and a risk
taking approach for
challenging HAPs.

An afternoon in
October– teachers
to be available in
class to meet with
parents:
Y1
Y2
Y3/4
Y5/6

April
18
Oct 17

Ø

Set up a calculation workshop
for parents to attend (Autumn
1 and again in Spring 1).

April (use a staff
meeting to provide
parents with an
after school time
to attend another
calculation
workshop).
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Feedback from a
parent questionnaire
to those who did /
didn’t attend the
workshop to be
taken after each
workshop has taken
place.

Parents attend the
calculation workshop.

SUBJECT: Foundation Stage
Evaluation 2016/17
Strengths
•

95% of girls (20) made a GLD in all areas,
an improvement on 91.7% (2015) 92.3%
(2016)

Areas for Development

Evidence

Priorities for
Development

Reading a priority – to raise attainment / GLD
from 86% - reading through to writing focus to
raise writing in line with reading (read + Write
both 86%)

Analysis of data

Reading through to writing focus, linked
to HFW’s, spellings

Reading diaries
from this yrs cohort

Parent meetings to share good practice

Homework books

Stay and play sessions / informal
meetings to engage identified parents/
raise profile of homework/ reading/
spelling activities

Writing – lower ratio of girls to boys exceeding
ELG – identified focus grp of girls to move to exc

•

Love of books, children are excited about
reading. Well planned and resourced
reading / phonic activities and games

•

Reading at home / parental involvement with
reading and homework activities – most very
supportive but 4/5 families not fully engaged
One third of those not achieving ELG in reading
and writing were Pupil premium learners

•

Homework - weekly activities now in
place,in F2, to consolidate learning
experiences and share learning with
parents/ carers

•

Reading/ writing areas well resourced and
well used by learners/ print rich reading,
writing small world areas

Mirrored provision outdoors – especially print rich
areas/ writing boxes/ provision

•

Improvements to outdoor areas – new
literacy and numeracy sheds ordered,
storage sheds, reading dens / sheds
Drama / stage developed
New mud kitchen in place and well used

Continue to build upon resources outside, to
mirror indoor provision – print rich environments,
large climbing equipment to improve motor skills
re writing

•
•
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Identified areas of learning outdoors with
well resourced reading and writing
materials / planned and replenished

Outside area
photographs

Outside area will mirror and build upon
indoor provision
Print rich environments / writing boxes
will further raise the status/ levels of
reading and writing and promote /
consolidate learning
Well planned and resourced climbing
equipment will develop/ promote good
motor skills/ coordination which will
impact upon gross and fine motor skills

EYFS Summary of action: 2017/18
Priorities for
Development
•

Vocabulary
development, to
uplevel writing,
speaking and
understanding

Action

Resources
required

Share Word Aware programme within
Foundation

Word Aware Foundation
Stage book purchased

Foundation Staff access Word Aware
training

Time to deliver training
in house / time to assess
children for need
/monitor impact

Identify learners for Word Aware grps
Planned intervention grps to access “
Word Aware” activities

Sources
of support
Training in
using word
aware
activities for
new staff /
grp
intervention
Planned
support
delivered by
adults within
FS1/2

Ongoing monitoring of impact

Time Scale

Monitoring
(By whom)

Success Criteria

Training delivered
in Foundation
Stage meetings
during Autumn
Term1 / with a
view to assessing
children to begin
Word aware grps
Autumn 2

JA/TO

Implementation of
topical vocabulary in
speaking activities
and raised speaking
and understanding
levels

Personal Ed
Plans, and
associated targets
written and
reviewed shared
with parents

JA/TO

Learners beginning to
use topical vocabulary
independently (within
speech) and within
writing with support

Monitoring of
groups
•

To narrow the gap
between Pupil
Premium learners
and their peers
within Reading
(Through to writing
)

Tightly planned focus groups/ linked to
PEPs for identified learners

Tightly planned /
focussed PE’s with
SMART targets

PEPs to identify learning and PSED
needs

Parental take-up,

SMART targets set to develop learning
and social skills where identified

photocopied resources
for home,

Parents as Partners / meetings to share
PEPs with parents, to encourage
parental involvement – link to parental
workshops and informal meetings / stay
and play sessions to share good
practice – see below
Parent reading volunteers as a
resource to read with identified learners
in school (Reading Buddies
successfully implemented 3x weekly
from February 2017)

JA/ AA
Advice from
outside
agencies if
required eg
SALT etc

Autumn 1/2
Spring 1/2
Summer 1/2

Time to meet with
parents
Time to monitor impact
of PEPs and evaluate /
review and share with
parents
Parent reading
volunteers as a resource
/ reading buddies for
identified learners

57

Parent
reading
volunteers as
a resource

Children allocated
reading buddy
Autumn 1/2 Spring
1/2
Summer 1/2

Gap narrowed by end
of year / data

Raised level of
parental involvement
in reading/homework
activites daily and at
home (comparison
with Spring/ Summer
term 2017 Homework
involvement)
TO

Factual easy reading bks, particulary
aimed at boys (This year the one third
of those not achieving ELG in reading
and writing were Pupil Premium and
boys)

•

Parents as
partners in the
learning process

•

Planned parent workshops to
share good practice/ raise
attainment in reading through
to writing and to impact upon
parental involvement with
homework and spelling and
reading activities

Source books within
school – KS1 area and
through school –
purchase if necessary

Autumn 1 and
then ongoing
(books changed
regularly/ linked to
child centred
interests)

TO

Dates in place / time for
meetings / time and
adults as a resource

Autumn 1
First meeting for
sharing spellings/
phonics reading

JA/TO

Photocopied materials to
share

Autumn 2 meeting
to share phonics in
more detail
Spring1
Meeting to promote
reading through to
writing

•

Stay and play sessions to
share good practice and
encourage parental
involvement / inspire
confidence

Craft materials
Extra Adults as a
resource on stay and
play mornings
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Autumn 1/2
Spring 1/2
Summer 1/2

JA/TO

Outdoor area
•
To develop print
rich environments
especially the
outdoor area

New literacy and numeracy sheds
ordered to organise focussed resources

(See also narrowing the gap
above - link the above also to
raising the profile of reading
through to writing for boys - in
their areas of interest outdoors)

•

To continue to
develop specific
areas of learning
outdoors to mirror
indoor provision

Canopied area to provide cover to
develop outdoor literacy/ numeracy and
creative / construction areas
Continue to develop areas of learning
outdoors to mirror indoor provision
Identified construction/ role play/
creative areas utilising the new canopy
(Sept 17)
Continue to identify the equipment
needed, plan areas, resource the new
sheds – just awaiting information
regarding new classrooms / where
entrances are to be located for
positioning of fixed equipment

•

Provision for gross
motor
development
outdoors

Purchase large fixed climbing
equipment following building
completion – re positioning of entrance
& associated safe surfaces

Maths shed, smaller
storage sheds for
wellies, gardening
equipment etc
Climbing frame/
equipment / associated
safe surfaces

Sheds in situ by
Autumn 2
JA / TO

Resources for sheds –
Wellies/ waterproof
trousers
Writing resources/
clipboards/
Resourced writing boxes
Large easel to move
outdoors
Mats to outline smaller
construction area

New sheds
resourced by
Spring 1/2

All FS staff

Canopy – Aut1/2
Fixed climbing
equip Spring 1/2

Staff rota for
replenishing and
cleaning provision

Outdoor area
completed and being
used fully /
maintained and
resourced

Areas of learning
evident / mirrored
provision outdoors
Reading and writing
higher profile
outdoors, boys
especially accessing
quality resources, and
raised levels of
reading and writing
Summer 18

Spring/ Summer
18

Large fixed climbing
equipment
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Positive impact upon
gross motor skills
evident

Subject: Assessment
Evaluation 2016/17
Strengths

Areas for Development

•
•
•

•
•
•
•
•

O-track and class track as a tool.
Use of class track reports to parents (EOY print
out copy and printed copy provided to parents
during Spring 2 parent evening meeting).
O-track reports to inform teachers of progress
effectively.
Use of tests to support judgements.
Clear outlines of which assessments to use and
when.
Moderation across schools.
New report format for parents (clear, concise and
personalised effectively).

Possibility for
objectives to be
reduced on O-track as
they can be quite long.

•

Opportunities for staff
to see assessments
from other year groups
(especially writing).

•

Ensure copies of the
standardisation folders
are provided to all year
group teachers for
writing.

•

Increase moderation
sample sizes for
writing.
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Evidence
Feedback from all
staff during DEP.
Moderation meetings
and feedback.
Use of O-track as a
tool and regularity of
teachers using it for
assessments.

Priorities for
Development
•

Standardisation of
assessment expectations
shared with staff.

•

Moderation of writing

Assessment
Summary of action: 2017/18
Priorities for
Development
To maintain high expectations
and a clear understanding of
being secure or exceeding
expectations.

To continue to inform parents
clearly of expectations and
standards in each year group for
their individual child.

To develop moderation of writing
across school.

Action

Resources
required

Teachers to pass each child’s last literacy book,
maths book and maths challenge book onto
their new teacher so expectations can be
upheld.

New staff to have
a copy of the
assessment policy
and time table.

Ø

Moderation meetings to ensure consistency of
judgements.

Ø

Continue to follow the assessment procedures
and policy in school to ensure a consistent
approach is maintained.

Assessment coordinator to
explain
assessment
materials with
them.

Ø

Teachers to use a combination of formal
assessments, teacher judgements and the
suggested level from the O-track report to help
make their deeper learning judgements.

Ø

Class track to be updated at least half termly to
ensure tracking of children against objectives
continues to be consistent.

Ø

Class track to be regularly updated by teachers.

Parent meetings

Ø

Pupil subject development report to be provided
to parents during Spring parent meeting.

Ø

Pupil subject development report to be added
to and provided with final end of year report to
parents during the summer term.

Parent
questionnaire –
analyse about
assessment point
of view.

Ø

More writing moderation meetings to enable a
larger sample of writing to be moderated from
each class.

Ø

From Spring onwards, provide an opportunity
for staff to moderate writing from each year
group.

Ø
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Sources
of
support

Monitori
ng (By
whom)
JC / AA /
JA

Success Criteria
All staff follow the school
assessment procedure.
Class track is updated
regularly to reflect teaching
and learning in all year
groups.

O-track / class
track

Moderation staff
meeting / twilights

Class
teachers

JC / JA /
AA
Parent
feedback.

Parents are well informed
about how their child is
making progress at school.
Parents are aware of the
high expectations and the
expected standard required
for that year group.

Class
teachers

JC / JA /
AA –
moderation
outcome
sheets

Staff are aware of
developing / secure /
exceeding expectations for
each year group.
Moderation enables a
greater consistency of
expectations for children
across a year group and an
accuracy in assessments.

SUBJECT:
Behaviour 2016/17
Strengths
Children are polite and well-mannered.
Behaviour is well managed in classes.
A supportive school team exists.
The new house-team points – linked to positive
behaviours and a set of values chosen by pupils.
Positive interventions.
Learning Mentor support.
Pastoral care programme.
Sport on offer at lunch-times.

Areas for Development

Evidence

Priorities for
Development

To ensure a consistent and fair approach, among
SMSAs, towards issues which arise during lunchtimes.

Observations
Staff survey
Discussions with
staff.

To ensure a more inclusive approach to
engaging children on the playgrounds
during lunch-times.

Ensure all team-points are cleared at the end of
the week in classrooms to ensure a fair/new start.

To foster a more consistent and tailored
approach among SMSAs for dealing with
children’s concerns.

For all groups of children to be included in the
range of activities on offer at lunch-times.
More boys than girls take part in the sport during
lunch-times.

Summary of action: 2017/18
Priorities for
Development
To provide a more inclusive
and engaging programme of
lunch-time activity.

Action

Resources required

Sources of
support

Monitoring
(By
whom)

Success Criteria

Via ‘pupil voice’ sessions discover the type of
activities children would like to be on offer
during lunch-times. All groups to be
represented.

Pupil voice opportunity in
class – leading to school
council activity –
discussion with KS.

K. Sheriff (L.M)

KS/JA

Create a ‘year-round’ list of lunch-time
activities inclusive of pupil suggestion and
festival-related sports.

Planning for the new
timetable.

KS

JA

Junior Lunch-time Supervisors to be
nominated and given responsibilities for
organising resources and monitoring the
timetable with DW.

Interested parties put
themselves forward for the
role of JSL. (Advert posted
on pupil-voice noticeboard). Selections made.
Pupils are trained for their
roles.
Dates set for monitoring
activity via – observations;
pupil-voice.

KS/JA

JA/KS

JLS in place.

JA/KS/DW

JA/KS

A system of monitoring
and evaluation exists to
ensure the programme
of activity is engaging
and inclusive.

Lunch-time activities are monitored and
evaluated half-termly by JLS/ DW/KS/JA and
pupil voice gathered to inform successes.
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All groups have the
chance to suggest
activities

A ‘year-round’ list exists
which incorporates
nominated activities
and festival-related
sports.

Targeted pastoral care to
continue for identified
vulnerable pupils.

End of year evaluations and information
gathering from staff is used to inform the
pastoral cohort for coming year.

A ‘timeline approach’ is used to define the
level of need for individuals and a programme
of tailored intervention is put in place.

To foster a more consistent
and tailored approach among
SMSAs for dealing with
children’s concerns.

Discussions with SMSAs to foster ‘100%
follow-through approach when dealing with
behavioural incidents.

Planning meeting – KS/JA

KS/JA

JA/KS

Cohort for pastoral care
is created inclusive of
most vulnerable pupils.

Format created to map key
contextual information.

KS/JA

JA/KS

Children receive
targeted support based
on clear identified
need. This is inclusive
of SEMH targets.

Support and modelling for
SMSAs.

KS/JA

JA/KS

SMSA engagement
and response is more
positive and concerns
are dealt with in a
positive and impacting
manner.

Monitor SMSA pupil engagement on the
playgrounds to identify key areas for
development – what is working well; what
would be even better.
Provide feedback and ways forward for
SMSAs in view of findings.
Appraisal cycle for SMSAs.
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SUBJECT: Computing
Evaluation 2016/17
Strengths
New laptops – ready to use, always charged.
ipads available in all classes
Espresso coding
Computing curriculum – what to teach in each year
group
Children’s confidence has increased.

Areas for Development

Evidence

Timetabling of laptops
Revisit computing curriculum – Flowol and Coding
Beebots for programming – EYFS, KS1

Subject feedback
sheets
Discussions with
staff

New classroom IWB – some are not reliable.

Priorities for
Development
Computing portfolio
embed new curriculum
e-safety workshops for parents

Summary of action: 2017/18
Priorities for
Development
Embed new computing
curriculum

Action

Revisit programme of study overview.
Match objectives with units to be covered.
Further discussions with staff – what’s
working well/not

Resources required

Sources of
support

Time

Monitoring
(By
whom)

Success Criteria

All staff will be
confident in delivering
the new Computing
curriculum

Look at coding coverage and Flowol. Match
to appropriate year groups.
Further develop computing
portfolio.

Identify omissions in evidence presented.
Collect evidence termly

e-safety awareness sessions
held for parents

Workshops held for parents

All objectives
evidenced for all year
groups.
Time, venue
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CLC staff

Subject: Science
Evaluation: 2016/2017
Areas for Development

Strengths
•

•

Some classes engaging and motivating pupils
with hands-on investigative Science to develop
skills in Working Scientifically
Active Learn ‘Science Bug’ scheme provides
structure and some useful videos

•
•
•
•
•
•

Evidence

Science Bug-adapt and extend activities where
necessaary
Improved resourcing- electricity, including plugs
(Y5)
Range of non-fiction texts/books relating to Science
topics
Further develop vocabulary in EYFS
Check coverage within each year group to ensure
progression.
Evidence collected across school to reflect coverage
and standard for each year group, including Working
Scientifically

Feedback from
staff

Priorities for
Development
•

•

Resources – Staff identify key
resources needed termly. Resources
purchased as necessary.
Monitor teaching and learning in
Science through medium-term
planning and children’s work
samples.

Summary of action: 2017/18
Priorities for
Development

Action
1.

Prioritise resourcing termly in
response to staff questionnaires
(based on necessity and topics
taught).

2.

Replace consumable resources, as
budget allows.

1.

Analyse data across school using
O’Track.

Raise attainment in science
through improving resources
available

Develop portfolio of evidence to
achieve standardisation.
2.

3.

Collect medium term planning and
interview pupils to gain overview of
coverage and evidence of Working
Scientifically.

Continue to build portfolio of
children’s work and photos from
across the school, to show range of
progression and expected
standards in each year.

Resources required

Sources of
support

Monitoring
(By whom)

Subject coordinator time to
compile resource order
termly, in response to
questionnaires.

All staff to
complete
questionnaires

NB

Success Criteria
Resources are available
to be able to support
quality teaching.
Central resources used,
maintained and
replenished.

Coordinator Time
Medium term plans
emailed across all year
groups.
Termly sample collection
across school in form of
work or photographs.
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All staff to
share
planning, work
and photos

NB

In pupil interviews and
work scrutinises evidence
of quality, year group
specific teaching and
learning in Science.
Medium term planning
incorporates relevant
skills and Working
Scientifically.

SUBJECT: Art
Evaluation 2016/17
Strengths
•
•
•
•
•
•
•
•

Areas for Development

High quality work displayed.
Variety of media and subject matter.
Enjoyment.
Positive attitudes.
HLTA with strong subject knowledge.
Lunchtime art club.
High profile around school.
Sketch books have started to develop.

•
•
•
•
•
•

•
•
•

Evidence

Textiles.
Teach elements and principles.
Time
Skills
Develop children’s individual skills.
Underpin finished pieces with gathering
ideas, looking at artists or crafts people,
using different techniques, evaluating
work.
Continue to develop sketch books.
Prefer to teach less in YR 6, but better
quality.
Slim down skills so three units taught
well.

•
•
•

Displays
Key skills
Evidence
in
standard’s
file.

Priorities for
Development
•

•

•

•

Allowing children more
opportunities to design and
illustrate their work. Eg Book
covers or illustrations,
Ensure each art project allows
the children to collect and
evaluate ideas from other
artists. To practice techniques,
and evaluate their own work.
To encourage children to be
creative, resilient and
independent.
Slim down skills so 3 units
taught well.

Summary of action: 2017/18
Priorities for
Development
Allowing children
more opportunities to
design and illustrate
their work. Eg Book
covers or
illustrations,
•
Ensure each art
project allows the
children to collect
and evaluate ideas
from other artists. To
practice techniques,
and evaluate their
own work.
•
To encourage
children to be
creative, resilient
and independent.
Slim down skills so 3 units
taught well.
•

Action

•
•
•

Moderate art samples from
each year group in Term 2.
Staff meeting to share good
practice and WAGOLLS.
Create “How to” booklets for
each genre.

Resources
required
•

•

Coordinator non
contact to
produce “How
to” booklets.
Staff meeting to
share good
practice and
WAGOLLS.
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Sources
of
support

Monitoring
(By whom)

Success Criteria

•
Support from
KW in the
role as
art/DT lead

LH

More evidence of
preliminary work,
children’s independence
and evaluations
underpinning art projects
apparent in moderation
and samples in art
portfolio.

Subject :DT
Evaluation 2016/17
Strengths
•
•
•
•
•
•
•
•
•
•

Areas for Development

Pupil enjoyment
High quality work in various media.
Range of work displayed.
Positive attitudes.
Practical.
Passion.
Home learning projects.
More opportunities in each KS.
Building/construction.
Year 2 work.

•
•
•
•

•
•

Evidence

Skills, resilience, economical use of
resources.
Time. Do we need to block it?
Replenishment of resources.
More evidence of :
-Preliminary work, gathering ideas
-Focussed practical tasks
-Designing and making against a
specification.

•
•
•

Priorities for
Development

Key skills
Displays
DT
standards
file.

•

•
•

Long Term Planning shows one
in depth DT project and other
incidental DT work and cross
curricular links.
Raise Staff confidence in
teaching DT skills.
Moderation and work scrutiny.

-Evaluation against Spec
Would prefer less teaching in YR6, but
higher quality.
Slim down key skills and do one big
project but of higher quality.

Summary of action: 2017/18
Priorities for
Development

Action

Resources required

Sources of
support

Monitoring
(By
whom)

Success Criteria

LH
•

•

Ensure each year
group produces one
in depth DT project
during the year.

•

Increase staff
confidence in
delivering DT.

•

•

Staff meeting to share good practice
and WAGOLLS.
Moderation of work samples.

LH non contact to prepare
and deliver staff meeting
and individual support
where appropriate.

Identify needs from long and
medium term planning. Coordinator
support.
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Support from
KW in the role of
ART/DT lead

•

Pupils
outcomes are
of higher
quality and
show greater
evidence of
key skills.

SUBJECT: History
Evaluation 2016/17
Strengths
•
•
•

Areas for
Development

Scheme of work. Teachers are aware of
what to teach in which year group.
Objectives are clear.
More resources available and where to
find them.

•
•

Evidence

More resources
To ensure year
groups are not
repeating similar
topics.

Priorities for
Development

•

Scheme of work available for all staff.

•

Every member off staff are clear of what
objectives need to be taught/covered.

•

Pupils’ enjoyment

•

Portfolios of evidence

•

Work displayed

Even though we do have more resources I
would like to make sure there is a specific
area for resources, which will be sorted and
clearly labelled.
Ensure each year group are covering different
History objectives to make sure children are
not repeating the same topics.

Summary of action: 2017/18
Priorities for
Development

Action

Resources required

To create more resources in
school.

To continue to build up a stock of history
books in school. I will then create a topic box
for each History subject full of the appropriate
books, and distribute them to each
corresponding year group.
Also, ensure all staff are aware of where to
find current resources.

Stock take of books in
classes currently and a list
of books most in need.
Boxes for each topic.

LK

To ensure year groups are
not repeating similar
topics/trips.

To collect and monitor long term planning
during the Summer term for the following
Autumn from each year group.
Ensure all staff have a current copy of
objectives to be covered in their year group.

Long term planning from
each year group to
correspond with objective
list.

LK

To create a list of school trips relating to
History trips that children have been on
through the years.

Ask staff regarding trips in
the past year (current year
2016-2017).

To collect a range of evidence through the
year from FS to Y6 relating to various History
topics.

Work from all staff through
the year.

To keep a up to date
curriculum folder.
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Sources of
support

Monitoring
(By
whom)

Success Criteria
We will have boxes
of books clearly
labelled and stocked
with appropriate topic
books, which will
have been given to
each teacher. Or in a
known area for staff
to access.
Topics will only be
covered once between
FS and year 6.
Children will only go on
the same historical trip
once from FS to Y6.

LK

Leader will have an up
to date and clear
curriculum folder with a
variety of evidence
from all year groups
and objectives.

SUBJECT: Geography
Evaluation 2016/17
Strengths
•
•
•
•
•
•
•

Areas for Development

A set of atlases
Topics around school in both key stages
include geography.
Use of new key skills to plan
Large maps for displays
Resources
School trips centred around
geography/local environment
Developing portfolio

•
•

•
•

Evidence

Need use of compasses/ updated
atlases/ every class should have a globe
Ensuring that work is built upon year
after year and that different year groups
are not teaching the same thing.
Links to other subjects, ensuring crosscurricular activities throughout.
Continued development of portfolio,
ensuring progression across year groups
and key stages.

•
•
•

Staff feedback forms
Literacy cross curricular
evidence
Portfolio of work

Priorities for
Development
•

Ensuring work
is built upon
year after
year.

•

Cross
curricular

•

Key skills
development

Summary of action: 2017/18
Priorities for
Development
To improve
assessment in
geography

Action
•

•

Teachers to use of key skills
to plan lessons and use of O
Track to monitor results.
Teachers to use of key skills
and continuous discussion
with teachers about work
produced.

Resources required
Scheduled time to monitor progress

Sources of
support
JA AA

Monitoring (By whom)
Geography Lead/ AA &
JA

Success Criteria
Gaps in key skills
completed in portfolio

Globes in required
classrooms.
To achieve
standardisation
through the
ongoing
development of a
geography
portfolio
To raise
attainment in
geography
through
purchasing of
new resources

•

Subject leader to analyse
assessments on otrack in
order to address any gaps in
performance.

•

Purchase globes for year
groups

Portfolio with FS, KS1, LKS2 and
UKS2 evidence

Budgeting
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Subject: P.E
Evaluation 2016/2017
Strengths

•
•
•
•

Areas for Development

Key skills – progression and coverage
Festivals at WSSC
CPD for all teachers from WSSC teachers
Resources

•
•

Evidence

Priorities for Development

Equipment (quality/messy)
PE kit (children not equip for
lessons)

•
•
•
•
•
•

PE kit
Competitive sport lessons
(preparing for festivals)
Developing the PE portfolio
Analysing data
Further sport CPD
Update policies

Summary of action: 2017/2018
Priorities for
Development

Action

Resources required

Sources
of
support

Monit
oring
(By
who
m)

Spare kit to be purchased
for each class (fundraising
money to be used).

CL/RC

CL/SLT

A list of upcoming festivals.
Discussions between DW
and class teachers.

CL/RC

CL/SLT

Promoting the correct PE
kit around school and for
each lesson.

Parents to be reminded of PE kit expectations for
summer and winter. Children to always wear the
correct kit for lessons.

Competitive sport lessons
in preparation for sport
festivals.

DW to be employed for lunch and afternoon PE
sessions to teach competitive sport from progressive
lesson plans.

Developing the PE
portfolio.

To collect a range of evidence (photos,
questionnaires, data) from across both Key Stages.

Access to O-track

Analysing end of year data
based on key skills.

For all skills to be taught to a high standard, ensuring
progression across school.

Access to end of year data
on O-track to analyse.

Further CDP opportunities.
Update policies and
procedures.

CL/RC

Speak to staff to decide which skills are needed in
CPD time. Opportunities for gymnastic skills CPD for
all staff

Time and space.

RC/CL to update policies and procedures.

Access to good examples of
policies.

Assess
ment
leader/
SLT

Success Criteria

Majority of classes will be wearing
the correct kit throughout the year.

Skills to be taught to a high standard.
100% festival attendance.

Staff to ensure PE is being taught to
a high standard and evidence is
available.
Staff are using key skills effectively.
Staff subject knowledge to be
improved.

MW (ST Michaels)
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New policies and procedures are
created and being implemented by
staff.

Subject: Music
Evaluation: 2016/2017
Areas for Development

Strengths
•
•
•
•

Music lessons – external teacher
New instruments
Charanga
Choir

•
•

Evidence
•

Showing progression
throughout year groups
Providing evidence

•

•

Priorities for
Development

Children participating in
instrument music lessons
with external teachers and
performing in assemblies
Photographs of children
using a variety of
instruments in classrooms.
Film clips of children
participating in Charanga
activities.

•

•

To ensure Charanga is used
as a base for the curriculum
but to link with Key skills.
To ensure evidence is being
collected and tracked to show
progression

•

Summary of action: 2017/18
Priorities for
Development
•

•

To ensure Charanga
is used as a base for
the curriculum but to
link with Key skills.
To ensure evidence
is being collected and
tracked to show
progression

Action

•

Make sure all staff have access to
Charanga and know to follow the
scheme.

Resources required

Charanga

Sources
of
support

Monitoring
(By whom)

See RC
for advice
on
Charanga.

Success Criteria

•

Staff will be more
aware of how and
what to teach in
each year group
by using the
Charanga
scheme.

•

Progression will
be shown
throughout school

RC/HW
•

Put an evidence folder in Staff Area
so staff can upload evidence at any
time. Staff to annotate pictures or
videos to show what key skill is being
covered.

Staff Area on laptops
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RC/HW

SUBJECT:
PSHCE 2016/17
Strengths
•
•
•
•
•
•
•
•

Areas for Development

Scheme of work available on staff area,
supporting specific lessons
In-house support and resources provided
when by confident leader
In-class group discussions
Effective use of role play
Curriculum covered by PPA
Assemblies often linked to PSHCE
Healthy school’s accreditation
Best practice awards (Healthy School)

•

Evidence

Assessment tracking of subject

Children’s enjoyment
Displays

Priorities for
Development
•

Develop a system for tracking
standards in the subject across
school

Summary of action: 2017/18
Priorities for
Development
•

•

•
•

To improve the
assessment of
PSHCE
Teachers to take
ownership of
planning
More interactive
lessons
Access more
vulnerable children

Action

Resources required

Sources of
support
K. Sheriff (L.M)

•

Develop a tracking system in order
to ensure PSHCE is assessed
accurately and standards are
tracked.

•

Information given re on line
resources

Assessment tracker

Web sites that are
available
More books to help with
successful delivery of
PSHCE

Monitoring
(By
whom)

Success Criteria

KS/JA
All children to
understand PSHCE
and its significance in
the school and world
Staff to consistently
asses the subject and
standards are met with
the core subjects in
school
Displays with children’s
work
Understanding of the
British values
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Subject: SEN
Evaluation: 2016/2017
Strengths
•
•
•
•
•

New Code of Practice embedded within school
Regular interventions taking place
Interventions monitored via class provision maps
SENCo supporting staff with setting targets
Development of overview of provision across school

Areas for
Development

Evidence

Priorities for
Development

Introduce
Graduated
Response
documents

SENDCo Network
meeting

Graduated Response files
Further develop Provision Maps

Regular
professional
meetings between
TA, Teacher and
SENCo

Regular professional meetings
monitoring impact of interventions.

Summary of action: 2017/18
Priorities for
Development

Action

To improve outcomes for SEN
pupils across school through:

•

Introducing Graduated Response
documents to staff

•
•

Improving Provision Mapping

•

•
Improve outcomes for SEN
pupils across school, so that
progress for all SEN pupils is at
least good by the end of the key
stage.

•

Resources
required

All teaching staff to use the Graduated Response
sheets to record support/intervention/resources
needed by individual children.
Teachers to monitor impact of interventions before
initiating further assessment of child
Further develop Class and School Provision maps
to track progress of SEN pupils
SENCo to meet termly with class teachers and
teaching assistants to review provision and impact
of intervention programmes.
Earlier identification of SEN need to be
implemented, SLT to meet with LA LSS to agree
way forward
SEN review required to address progress issues
with some SEN pupils: SENCO SLE to be
commissioned to work alongside SENCO
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Staff meeting
time
Graduated
Response
files

Sources
of
support
LSS

SMT

Success Criteria

All Class teachers
confidently use Graduated
Response files.
Bank of evidence built up
for individual children.

LSS

LSS
SLE

Monitoring
(By whom)

SLE

SMT

Class teachers and
SENCo have a clear idea
of which interventions have
impacted on attainment.
Impact of interventions is
monitored and responded
to.
Provision for SEN
improves so that all SEN
pupils make at least good
progress across each
cohort and at the end of
each key stage.

Subject: French
Evaluation 2016/2017
Strengths

•
•
•
•

Areas for Development

Rigalo.
Good coverage across Key Stage 2.
Children are enjoying lessons.
French is displayed around school and in
each Key Stage 2 classroom.

•
•
•
•

Evidence

The profile of French needs to
be raised further.
Key skills.
French needs to consistently
be taught throughout the year.
More writing/ recording
opportunities.

Priorities for Development

•
•
•
•

Moving towards recording
from speaking.
Developing the portfolio
Analysing data
Develop French key skills.

Summary of action: 2017/2018
Priorities for
Development

Action

Resources required

Sources
of
support

Monitoring
(By whom)

Success Criteria

Moving towards recording
from speaking.

To see visible progression in the language
across Key Stage 2.

Access to end of year data
on O-track to analyse.
Work scrutiny.

CL

CL/SLT

French is progressing
through school as children
and staff are more familiar
with it.

Developing the French
portfolio.

To collect a range of both spoken and written
evidence from across Key Stage 2.

Samples of work.

CL

CL/SLT

Staff to ensure French is
being taught to a high
standard and written work
is sometimes produced.

To develop French key skills
in line with the curriculum.

Modify the key skills, then ensure these are
used regularly for assessment by Key Stage 2
staff.

Key skills developed by CL
and FB (non-contact time
needed).

CL/SLT

Assessment
leader/ SLT

Staff to use key skills to
assess abilities in French.
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Subject: RE
Evaluation: 2017/2018
Areas for Development

Strengths
•
•
•
•

Clear scheme of work for people to follow.
KS2 church visits
Good frequency of visitors: open the book,
Rev Hughes
Works well with other foundation subjects

•
•
•
•
•
•
•

Evidence

Difficult to fit all units in.
Engaging children
Visits out with a focus on other
faiths.
Hands on resources
Update syllabus
Planning PE from a question
Develop subject knowledge of RE
leader as new to leading RE.

Priorities for Development

Feedback from staff

•

Resources – Labelled and organised. Purchase
some new quality resources identified by staff.

•

Continue to raise profile and monitor teaching and
learning in RE.

•

Increase opportunities and frequency of
visits/visitor.
Ensure all staff are following new syllabus and
when possible planning to teach from a question

•

•

Develop subject knowledge of RE leader

Summary of action: 2017/18
Priorities for
Development

Action

1.
Improve outcomes in
RE for all cohorts
through:
2.
improving
resources
used
increasing
opportunities
for first hand
experiences
accelerating
progress for
HAPS: begin
topics with a
question;
foster enquiry

Staff questionnaire to identify key resources necessary for
delivery of syllabus.

Improve subject leader
K+U

Develop subject knowledge of RE leader: attend Diocese
course (Understanding Christianity)

LG to prioritise purchases within budget available, by term
or cost effectiveness. Review of organisation and labelling
of central resources.

Resources
required

Sources of
support

Monitoring
(By whom)

Subject
coordinator time
to audit resource
questionnaires
and prioritise for
ordering
resources.

TA to help
with
resource
maintenance

LG

Increase opportunities and frequency of visits/visitor.
Ensure all staff are following new syllabus and when
possible planning to teach from a question
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Success Criteria
Resources are available to be
able to support quality first
teaching in more RE lessons.
Central resources organised,
labelled, signed out and
returned to allow quick location.

APPENDICES
- Questionnaire responses
- Staff tasks towards DEP implementation
- Pupil Premium strategy and funding statement
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Parent Questionnaire outcomes 2017
Strongly
Agree

Agree

Neither
agree or
disagree

Disagree

Strongly
Disagree

My child enjoys
school.

48%

49%

1%

1%

-

The school keeps my
child safe.

61%

35%

4%

My child is making
enough progress at this
school.

52%

45%

1%

1%

-

The teaching is good at
this school.

56%

42%

1%

-

-

The school helps me to
support my child’s
learning.

42%

52%

6%

-

-

The school makes sure
that my child is well
prepared for the future
(for example changing
year group, changing
school)

44%

51%

6%

-

-

The school deals
effectively with
unacceptable
behaviour.

32%

37%

28%

3%

-

The school takes
account of my
suggestions and
concerns

35%

44%

20%

1%

-

The school is led and
managed effectively.

45%

46%

8%

-

-

Overall, I am happy
with my child’s
experience at this
school.

45%

52%

3%

-

-
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-

WRITTEN RESPONSES TO THE QUESTIONNAIRE

What you said

Our comments

.
“So happy I picked Flanderwell over the other choice. The
smaller class sizes are a bonus.”
“The staff are excellent and the school is very warm and caring.”
“I just want to say a huge thank you for providing *** with a
fantastic education throughout his time at Flanderwell, preparing
him for the next chapter at Wickersley. I cannot thank you
enough, onwards and upwards.”
“*** moved to the school in February this year and is so happy. I
would like to thank the teachers in particular for their help and
support.”
“The teachers and assistants in both Foundation classes have been
amazing with both my boys. I could not ask for anything better to
be honest.”
“The teachers in *** class have been brilliant settling him into
school, helping him come on leaps and bounds with all areas of
learning. His confidence has also grown. Thank you for all your
hard work and patience with ***.”
“Both my children have progressed so much this year – we’re
thrilled. We appreciate the time staff take to listen to our concerns
and then feedback to us.”
“*** makes learning fun; therefore, children enjoy learning more.”
“*** is an outstanding teacher. Very approachable and has given
my child the confidence to participate in class. Meaning he has
progressed throughout the year.”
“Love the school. Well done all.”
“My child loves this school. The topics, visits and cross-curricular
teaching inspires and motivates her both in school and at home.”
“My child enjoys coming to school. The links with WSSC have
really helped to ease his worries and apprehensions about the
transition to Y7.”
“We feel ***has done an excellent job of picking up the class at
Christmas and ensuring the students have made the progress they
should. Very happy with ***developed this year and hope our
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positive feedback is passed to *** and ***.”

We feel like there are times where
communication could have been
better, short notice changes could be
notified by text message. The school
could do more to engage parents
who work during school hours. We
would like to see a feedback session
based on this questionnaire with
option of face to face sessions to help
engage parents.

‘Star of the Day’ seems to be
awarded to the same children
every week. It should be made
more fair and consistent.

There seems to be a breakdown
in communication between F1
and the rest of the school. E.g.
Failing to hand out relevant
paperwork i.e. Change in
uniform, school dinners etc.

We always try to keep parents informed ahead of time and do use the
text-messaging service regularly to keep parents up-to-date with
forthcoming events. Sometimes, changes are out of our control e.g
cancellation of or changes to some P.E festivals. As a result, this has led
to short notice given to parents, which we understand can be a little
frustrating. We will do our best to keep you informed as to any changes
we make and will pass on the reasoning behind these where possible.
We understand that many parents are unable to come into school at the
usual drop-off and collection times and therefore having limited contact
with class teachers or SLT. As a starting point, we shall be holding our
usual ‘meet the teacher’ sessions in the week commencing 25th
September at 5.00p.m. (An invitation to the session(s) is attached to this
letter).
In addition to this, we shall be holding termly, informal drop-in sessions
for parents to come and have a chat to school leaders about aspects of
school life. Suggestions to further improve our school are always
welcome and we will be happy to discuss these with you during these
sessions.
In school, we reward children in many ways. Rewards will reflect e.g the
degree of effort put into a task; a positive outcome after a good amount
of effort over time and/or consistently applied good manners etc. Over
the course of the term, all children should be recognised for their efforts
and Star of the Day is one such reward they may receive. This reward
may, for some children, be repeated every so often dependent upon the
outcomes in a day. We always review our reward systems at the
beginning of a new academic year and will ensure there is clarity
regarding consistency.
All our pupils will be taught in the main school building this year. Our
Foundation Stage pupils will be split across two classrooms – with Mrs
Otter and Mrs Coleman/Mrs Cooper as their teachers. The building
previously used for Foundation 1 pupils will be undergoing renovation in
the autumn term to accommodate our youngest children in the following
year.
It is disappointing to discover that parents in F1 had not been receiving
the full range of communication and for this we apologise.
If you discover that you may be missing letters/text messages, please let
us know so that we can rectify the problem immediately.
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I would like to see authorised
absences being allowed for pupils
with over 95% attendance.

If I ask for sun-cream to be put on
my child when it’s 25 degrees but
cloudy, then I would like this to
happen please.

With regards to communication,
the website is desperately
needing bringing up to date
rather than relying on sheets of
paper in the children’s bags.

Learning is extremely well planned and
monitored very strategically and
systematically. It would be nice to have
more creative homework, rather than
exclusively test preparation. It is also a
bit worrying to have a homework
detention policy for children so young.

Parental views would probably get
more responses by updating to
electronic systems.

Absences are either authorised or unauthorised. Medical absences are
usually authorised, as are medical appointments if they are supported by
appointment card. If an adequate reason for absence (e.g illness) is not
provided, an absence will not be authorised. School cannot authorise
absence for family holidays.
During the summer months, we trust that parents will make suitable
preparation for ensuring their children are protected from the sun by
providing a cap/hat and applying sun-cream. As children are not outside
for the full day, a morning application of cream should usually be
enough. We fully understand that for some children a re-application may
be necessary and for this reason are happy for parents to speak with staff
members so that children may apply their own cream before they go out
to play at lunch-times.
All our newsletters can be found in the ‘Parents’ section of the website
and this is usually updated on the same day. Future dates are entered into
the calendar on the site too. Our class pages contain information
regarding your child’s year group and key events for the term. Other key
information about school can be found be navigating through the relevant
tabs on the site.
We are happy to receive suggestions as to other kinds of information you
would like to see on the site.
Homework for the most part will focus on the key skills in the core areas
of the curriculum – reading, writing and maths. However, we take on
board your suggestion that the inclusion of more creative tasks would be
a positive step. For this reason, we shall be introducing a termly ‘projectbased’ selection of activities which will be related to the current theme
for each class. Children will be encouraged to present their outcomes to
their classes at the end of the term.
We are aware that some children are not supported with their homework
and that they do not have the same opportunities as others to complete
their tasks, for one reason or another.
Homework club was set up as a means to ensure all pupils had the chance
to carry out their tasks in a supported environment. We understand that in
some circumstances it may be difficult for children to carry out their
tasks during the week and if we are alerted to this then we are happy to
receive the activity a little later. Children will receive team-points if they
return their homework on the agreed day.
If you would like to express your views about our school online, the
current facility used for this is Ofsted Parent View. You can register and
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log onto the system through the following link:
https://parentview.ofsted.gov.uk
I resent having to pay for the same
school trip twice. My child attended
only 2 years previously. This was
for Yorkshire Wildlife Park.
Couldn’t an alternative Wildlife
Park have been suggested instead?

Can we also ensure reading diaries
are sent home every night, as this
prevents parents completing the
daily entry, which also means the
child has to stay in at break time.

•

Where the school has supported
my child in their work and has
helped him achieve his goals. I feel
that the school has become more
about winning (in a sports sense)
rather than giving each child the
same opportunity to represent the
school.

We fully appreciate your comments and have already put measures in
place to prevent repeats of visits for pupils in the future. Our Y5 pupils
will revisit the Space Centre in the first term but their focus will be very
different to when they visited back in Y2.
Reading diaries should go home with pupils as a matter of course.
Diaries should be brought to school every day in a pupil’s book bag but
placed into the labelled box on the agreed day of the week to check for
the number of home reads. Teachers will ensure that these are returned
on the same day.

Last year, all pupils from Y3 onwards were given the chance to opt for
the festivals (if any) they were interested in taking part in. A list was
made of all choices and this was used to allocate attendees of the
festivals for the year. On some occasions, pupils change their minds prior
to and event and therefore opt out of the tournament.
As with any event/competition, we are keen for our pupils to do well and
to get as far through the competition as possible. This year, we have had
great success in several of the festivals we have taken part in and of this
we are very proud. If a team have won the first round of a competition,
the same group have usually been selected to go forward and form the
team for the next round and so on. This, we feel is a fair process, as
pupils have created the initial success.
This year, pupils will once again be able to opt to take part in festivals of
their choosing. Mrs Cooper and Miss Lazenby would be happy to answer
any questions regarding selection and information about festivals.

81

Staff Tasks Towards DEP Implementation
Alison Adair
Act as Executive Headteacher for Flanderwell, St Albans and St Michaels
Support JA in role as Head of school
Act as Team Leader (Appraisal) for JA, RC, VA, KSm, LG
Organise and lead INSET days and staff training with JA and AG
Monitor:
Teaching and learning
Planning and assessment
Targeted support
Work alongside Governors to develop roles
Continue to work with the school’s partners (Wickersley St Alban’s / St Michaels/Learners First / DSAT).
Work alongside Governors to improve the effectives of their monitoring of DEP priorities
Develop leadership of the school along with JA and AG. Implement ‘double loop’ monitoring and evaluation.
Julie Armitage
Perform responsibilities as Head of School
Act as Team Leader (Appraisal) for TO, JC, HW, LC, KSh, AB
Support NB in her role as mentor to schools direct student
Support parent association
Continue to support TO to co-ordinate EYFS.
Monitor teaching with AA and AG
Analyse Key Skills data end of Summer Term
Plan and deliver further parent workshops in line with DEP
Perform responsibilities as Inclusion Lead, including supporting AB as Senco and monitoring Pupil Premium pupils
Support (deputise) KSh in her role as safeguarding lead
Amy Gurner
Perform responsibilities as Teaching and Learning consultant (PT)
Lead teaching and learning across school
Support HW and VA with literacy lead role, particularly during VA’s maternity leave
Continue to develop coaching of teaching and learning, support and lead JC with this element of her AHT role
Monitor impact teaching and learning coaching programmes
Act as team leader (appraisal) for CL, LH, KW, LK, NB
Nicola Brock
Teach effectively in Y1
Support teacher new to Y1 (EE) and new to Y2 (KS)
Take on responsibilities associated with KS1 leader
Act as Team Leader for (Appraisal) for H Burton, E Stacey
Co-ordinate science for early years and KS1
Lead parent workshop/ talk for own class in Autumn Term
Ensure phonics delivery in KS1 remains high profile
Act as mentor for School’s direct student
Engage in CPD and coaching programmes in order to further develop outstanding T+L
Update your class page on the website regularly
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Jenni Cross
Teach effectively in Y5
Perform responsibilities as Assistant Headteacher with a particular responsibility for teaching and learning
Co-ordinate mathematics and assessment
Act as team leader (appraisal) for Allison S, Rachel B, Stephanie H
Lead parent workshop for own class in Autumn term
Ensure new curriculum for maths is embedded
Monitor action plan progress for maths
Monitor teaching and learning in maths across key stages with AA and JA
Engage in CPD and coaching programmes in order to further develop outstanding T+L
Update your class page on the website regularly
Tina Otter
- Perform duties as AHT
- Lead SEND provision, line managing AB
- Lead EYFS
- Ensure standards are raised for EYFS pupils
- Teach effectively in FS2
- Support teacher new to FS2
- Lead parent workshops / talk for own class in Autumn term
Engage in CPD and coaching programmes in order to further develop outstanding T+L
- Update your class page on the website regularly
- Act as team leader (appraisal) for Julie C, Jenny F, Kerry H
Laura Hales
Teach effectively in Y5
Lead the KS2 team
Lead key stage staff meetings as directed by AA/ JA
Coordinate Art and Design and Science for KS2
Lead parent workshop/talk for own class in Autumn Term
Engage in CPD and coaching programmes in order to further develop outstanding T+L
Update your class page on the website regularly
Act as Team leader for K Miree, Alex W, Lisa W
Laura Kendrick
Teach effectively in Y3
Co-ordinate history
Review curriculum policies as necessary
Monitor planning and standards in own subject area
Lead parent workshop/talk for own class in Autumn Term
Monitor LTP in history
Engage in CPD and coaching programmes in order to further develop outstanding T+L
Update your class page on the website regularly
Lucy Gardner
Teach effectively in Y2
Lead parent workshops / talk for own class in Autumn term
Lead RE across school
Monitor LTP in subject area (RE)
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-

Review curriculum policies as necessary
Engage in CPD and coaching programmes in order to further develop outstanding T+L
Update your class page on the website regularly

Alison Brown (P/T)
Co-ordinate computing
Co-ordinate SEN provision under the direction of Tina Otter
Monitor planning and standards in own subject areas
Engage in CPD and coaching programmes in order to further develop outstanding T+L
Val Albutt
Teach effectively in Y6 until maternity leave and as directed following return to school
Co-ordinate English at KS2
Support RC in Y6
Work alongside WSSC with RC and JA to ensure accelerated progress for Y6
Support RC to lead PE
Engage in CPD and coaching programmes in order to further develop outstanding T+L
Update your class page on the website regularly
Holly Wain
-

Teach effectively in Y3
Lead parent workshop/talk for own class in Autumn Term
Co-ordinate English (shared role with VA)
Engage in CPD and coaching programmes in order to further develop outstanding T+L
Update your class page on the website regularly
Act as Team leader (appraisal) for J Rodgers, Claire Shaw, Hope H

Rachel Cooper
Teach effectively in Y6
Lead music (supported by CL)
Lead PE (supported by VH)
Lead parent workshop/talk for own class in Autumn Term
Review and update PE resources as necessary
Organize Sports day
Engage in CPD and coaching programmes in order to further develop outstanding T+L
Update your class page on the website regularly
Christina Lazenby
- Lead French across school
- Lead PE with RC
- Lead drama across school
- Ensure staff have resources required to teach French to a high standard
- Monitor standards in French / PE across school (long term planning/ drop ins)
- Teach effectively in Y4
- Lead parent workshops / talk for own class in Autumn term
Engage in CPD and coaching programmes in order to further develop outstanding T+L
- Update your class page on the website regularly
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Natalie Coleman
- Teach effectively in FS2 (supporting before maternity cover), and after maternity as directed by AA/JA
- Work alongside TO to ensure standards are high in EYFS
- Engage in QTS programme
- Lead parent workshops / talk for own class in Autumn term
Engage in CPD and coaching programmes in order to further develop outstanding T+L
Kelly Wilson
- Teach effectively in Y4
- Support LH to coordinate Art and DT across school
- Lead parent workshops/ talk for own class in Autumn term
- Engage in CPD and coaching programmes in order to further develop outstanding T+L
- Work alongside job share, AB
- Update your class page on the website regularly
Karen Smith
- Teach effectively in Y2
- Lead parent workshops/ talk for own class in Autumn term
- Lead geography across the school
- Monitor standards in geography and implement action plan
- Engage in CPD and coaching programmes in order to further develop your skills
- Update your class page on the website regularly
Elizabeth Edley
- Teach effectively in Y1
- Lead parent workshops/ talk for own class in Autumn term
- Engage in CPD and coaching programmes in order to further develop your skills
- Update your class page on the website regularly
Louise Cooper
- Teach effectively in FS
- Lead parent workshops/ talk for own class in Autumn term
- Engage in CPD and coaching programmes in order to further develop your skills
- Update your class page on the website regularly
Karen Sheriff
Co-ordinate PHSE
Co-ordinate Buddy systems including new reward schemes
Act as safeguarding lead
Monitor attendance
Act as Team leader for SMSAs
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Flanderwell Primary School
Pupil premium strategy statement.
1. Summary information

School

Flanderwell Primary School

Academic Year

2017/18

Total PP budget

116,140

Date of most recent PP Review

n/a

Total number of
pupils

307 (RY6)

Number of pupils eligible for
PP

69

Date for next internal review of this
strategy

July 2018

2. Current attainment
Number Pupils eligible for PP
(your school) in Y6 2017

Number PP pupils achieving national expected
standard at the end of KS2 2017)

% achieving ARE or above in reading, writing and maths KS2 2017

12

75%

% achieving ARE in writing KS2 2017

12

75%

% achieving ARE in reading KS2 2017

12

75%

% Achieving ARE in maths 2017

12

75%
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3. Barriers to future attainment (for pupils eligible for PP including high ability)
2017 KS1 ands KS2 outcomes:
KS2: 3 PP pupils (25%) failed to achieve ARE in reading, writing and maths: combined RWM in 2017 for PP was 75% (all low ability high need SEN; 3 with EHCP). 100% non-SEN PP pupils in KS2 2017
achieved combined RWM. The school needs to ensure that in 2018 at KS2:
SEN PP make good progress by the end of KS2
The % more able PP pupils across school is raised in RWM
Y2 outcomes for PP were positive in 2017 in reading (82%) and maths at 82% ARE, but in writing were lower at 55% ARE. The school needs to focus on ensuring that outcomes in writing for PP pupils in KS1
are at least above national for all pupils, and also needs to target the current Y3 cohort of PP pupils with writing interventions to narrow the gap in this area with their peers.
In-school PP outcomes: Y1 – Y5 2016/17

Reading

67 pupils Y1 – Y5
2016/17; 26 boys;
41 girls

Below ARE

Maths

SPAG

All

Boys

Girls

All

Boys

Girls

All

Boys

Girls

12%

29%

21%

34%

50%

26%

24%

29%

21%

At or above ARE

GDS

Writing

78%

71%

26%

24%

79%

23%

66%

12%

50%

4%

74%

16%

76%

16%

71%

13%

All

Boys

Girls

39%

54%

30%

61%

46%

70%

9%

4%

2%

79%

19%

KEY BARRIERS:
•

Outcomes in writing and spag are lower than other areas for PP pupils (in-school data)

•

PP boys perform below PP girls in all areas at expected, although the numbers of PP boys are much lower than the number of PP girls (26 PP boys/ 41 PP girls Y1 – Y5 2016/17). The gender gap is
particularly notable in writing and spag.
There are less more able PP pupils in writing, maths and spag than in reading.

•
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In-school barriers (issues to be addressed in school, such as poor oral language skills)
A.

Lack of parental support (homework/ attendance at meetings about pupil’s achivements); in-frequent opportunities to read at home

B.

Attainment in writing and spag is lower than for other pupils in most cohorts, particularly PP boys

C.

Progress of PP SEN 2017 KS2

D.

Lack of confidence and resilience in the classroom due to vulnerability and trauma triggers

External barriers (issues which also require action outside school, such as low attendance rates)
E.

52% FSM pupils in 2016 had attendance rates over 90%, well below national all pupils in 2016 (96%). Following systematic action planning to improve this, in 2017 % FSM attendance was raised to
93.75%. This % is still below national, although the gap has been significantly narrowed. The school will continue to monitor the attendance of FSM pupils closely in order to further narrow this gap.
Emotional and wellbeing barriers also impact upon some of our most vulnerable pupils, as this can impact upon their ability to maintain concentration and access first quality teaching.

4. Outcomes

Desired outcomes and how they will be measured

Success criteria

A.

Improve the rate of progress for PP children across all KS2 year groups,
particularly vulnerable Y6 and Y4 2017/18 cohorts.

Pupils eligible for PP across all year groups make rapid progress by the end of the year so that all
pupils eligible for PP close the gap towards achieving age related expectations. Those identified as
high ability make as much progress as ‘other’ pupils identified as high ability. PP pupils across
school and in particular in y4 and y6 cohorts make rapid progress and the % gap with their peers is
closed. Bespoke, high quality ‘point of need’ interventions to be delivered; homework clubs to be
embedded and quality evaluated; structured conversations with PP families to continue. Ensure
equality of opportunity / access to additional reading. Promote reading for pleasure. Continue with
small classes and overstaffing to support all of the above.

B.

Rapidly improve the rate of progress in writing and spag for PP children
across all year groups.

Pupils eligible for PP across all year groups make rapid progress in writing and SPAG by the end of
the year so that all pupils eligible for PP close the gap towards achieving age related expectations.
Those identified as high ability make as much progress as ‘other’ pupils identified as high ability.
Bespoke, high quality ‘point of need’ interventions to be deivered; homework clubs to be
embedded; structured conversations with PP families to be continued. RWI spelling to be
embedded across school and PP given additional support to learn spellings.

C.

Rapidly improve the progress rates of PP pupils with SEN

Pupils with SEN including PP pupils make good progress from various starting points. Pupils with
SEN are identifies early, and provsion is adapted to meet their needs.

D.

Raise attainment of PP pupils, including more able PP pupils, through
systematic support for emotional health, including raising confidence,
creating risk-takers and building resilience of our most vulnerable pupils.

Outcomes for PP pupils improve in 2017/18 compared to 2916/17, for pupils working at expected
and greater depth. Our most vulnerable pupils gain confidence and contribute more freely in class.
Monitoring and evaluation evidences improved resilience in the classroom. Commission a report
from SEMH team to carry out an audit re: social and emotional needs.
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5. Planned expenditure
Academic year

2017/18

The following heading enables the school to demonstrate how we are using the pupil premium to improve classroom pedagogy, provide
targeted support and support whole school strategies.
i. Quality of teaching for all

Desired
outcome

A. Improve the rate of
progress in RWM for
PP children across all
year groups with a
particular focus on y4,
y3 and y6 2017/18
cohorts

Chosen action /
approach

-

-

-

-

-

Targeted booster support
and catch up programmes
for PP pupils in order to
enable vulnerable pupils
to make progress.
Optimum learning plans in
place for all PP pupils not
on track for attainment or
progress.
Additional TA support
deployed for interventions
Homework clubs
accessed by PP pupils to
ensure equality of
opportunity.
Ensure that all PP pupils
read regularly to practice
skills and improve fluency.
Develop ‘love for reading’
– book club to be
extended to include all
KS2 pupils
Teacher PP interventions
Small classes and
overstaffing to achieve the
above.

What is the evidence and
rationale for this choice?

How will you ensure it is
implemented well?

Staff
lead

When will
you review
implementati
on?

We need all 2017/18 PP pupils to perform in line
with peers at ARE by the end of y6, and to
securely achieve this not narrowly miss. We have
identified the PP pupils in school who need
targeted intervention, particularly in vulnerable
cohorts. We will use TA’s and teachers to deliver
high-quality one-to-one and small group support
using structured interventions (research evidence
base Education Endowment Foundation). This will
include homework clubs, and also pre/post lesson
boosters: intervention at point of need.

Intervention maps and results from regular pupil
progress meetings will evidence the impact on
RWM

Executive
Head AA

Termly

We will continue to support small classes with pure
year groups, so that PP pupils have a higher %
access to first quality teaching and individual
access to teachers on a regular basis.

SLT will regularly monitor the quality of interactions
in the classroom between teachers and PP pupils,
and support staff and PP pupils, in order to set
targets for improvement.

We will fund strategies for developing a love for
reading, including funding a book club for ks2
pupils: “developing a love of reading can be more
important for a child’s educational success than
their family’s socio-economic background.”
(Organisation for Economic Co-operation and
Development (OECD) 2002).

July 2018
Optimum learning plans in place for all PP pupils,
monthly progress meetings to monitor progress.

English leaders to implement book-club, monitor
regularly that PP pupils are accessing texts.

Head of
school JA
(Inclusion
Lead)

AA/JA/AG

AG/HW

AA/JA Half-termly

AG/HW Half-termly

All PP pupils across school need to continue to
make good progress and perform at ARE or better.
WSSC booster groups in maths Y6 2x weekly
(delivered by trained maths teachers).
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Data/ pupil progress meetings halftermly

AA/ JA

Half termly

B. Rapidly improve
the rate of progress
in writing and spag
for PP children
across all year
groups.

1/ Whole school investment in the
spelling scheme to ensure rigour in
the content delivered, coverage for
all year groups and opportunities to
continually monitor and assess
progress for PP children.
2/ Reorganisation of the timetable to
ensure that homework clubs are
staffed to support children with no
home support

3/ Targeted support for writing and
spag, including interventions at point
of need. Ensure curriculum offer is
fluid and responsive to individual
needs. Interventions provided by
TAs plus qualified teachers
(overstaffing).

4/ Teaching and Learning
Consultant (AG) to focus on
strategies for raising attainment
of PP pupils in writing and spag
when engaging in coaching with
staff

We want to invest some of the PP funding in
longer- term improvements, which will help
all pupils but PP in particular. We are
adopting evidence-based interventions to
support one-to-one and small groups
instruction (RWI spelling) (research evidence
Education Endowment Foundation)
Ensuring spelling and SPAG homework is
used effectively will ensure PP children begin
to close the gap on their peers and make
rapid progress.
Intervention maps and results from regular
pupil progress meetings will evidence the
impact on writing and spag.

Writing and spag are areas of
underperformance for PP pupils within
school (y1 – 5 2016/17 data), and there is a
gap in the achievement of PP boys in
particular in this area. Overstaffing and small
classes ensures that pre/post teaching
boosters can take place in writing, and that
intervention at point of need will enable PP
pupils to make enhanced progress.

We strongly believe that PP pupils learn best
when taught by good or outstanding
teachers, and therefore want to prioritise
improving the quality of T+L, with a focus on
PP pupils including more able PP, through
coaching provided by AG (Executive T+L
consultant).
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Evidence from monitoring the ‘take up’ of the
spelling home learning. Support PP pupils to

learn spellings.
English leads and will monitor through
observations and work scrutiny to assess the
impact writing interventions have upon writing for
PP children and also ‘other’ children.
English leads to support targeted year groups
where the gap is wider (Year 3/ 4/ Y6) Intervention
maps will be crossed checked with the progress of
PP children. Key stage leaders will monitor use of
homework clubs to ensure they are being used
effectively and targeting our most vulnerable pupils

Monitoring of writing/ spag to include
interventions as well as lessons.
Monthly pupil progress meetings/ book
scrutiny will be in place for all PP pupils not
making sufficient progress in spag or writing
or who are not yet achieving ARE.

T+L monitoring termly

English
Leads
(HW/VA/
AG)

Temly
July 2018

Key
stage
leaders
(LH/NB)
Inclusion
Lead
(JA)
Key stage
leaders to
monitor
homework
clubs at
least
monthly

Monthly

NB/LH

AA/JA/A
G

AA/ JA/
AG

Monthly

Half Termly

C. Rapidly improve
the progress rates
of PP pupils with
SEN

SENCO SLE to work with the school
to quality assure and set targets /
plan improvements for SEN PP
pupils across school.
PP SEN pupils tracked closely
across school; monthly meetings
with staff to discuss progress,
barriers, book scrutiny.
The school will work closely with
LSS provision to ensure that early
intervention is in place for all pupils
including pupils with PP

Where PP pupils have underachieved, this
has been more notable with PP SEN pupils.
The 4 pupils in KS2 who did not attain At
Standard in RWM were all PP SEN.
The school is committed to improving
outcomes for all SEN pupils and all PP
pupils, but we are resolute to determine
specific reasons/ blockers that prevent our
PP SEN pupils from attaining ARE.

Feedback from SENCO SLE to be implemented
and shared with Governors
SEN reviews/ regular meetings

Pupils progress meetings monthly for PP SEN

Monitoring of interventions for PP SEN pupils
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AA/ JA
AB

Monthly

D. Raise
attainment of PP
pupils, including
more able PP
pupils, through
systematic support
for emotional
health, including
raising confidence,
creating risk-takers
and building
resilience of our
most vulnerable
pupils. Vulnerable
pupils will be
supported
emotionally in order
to ensure they are
able to access a full
curriculum

Using research findings relating
to vulnerability and resilience in
the classroom, teaching staff will
engage in CPD and peer
coaching to improve the
methods used to install
confidence, encourage risktaking and build resilient,
courageous PP pupils.
Learning Mentor to work closely
with PP pupils who have
significant barriers to emotional
wellbeing. Wellbeing support
offered through a variety of
bespoke interventions including
counselling. The school will
resource a more systematic
method for recording
interventions/ incidents relating
to PP pupils (CPoms)
Access to provision to broaden
experiences and life chances
(fund for FSM pupils music
scholarship/ residential visits/
educational visits/ access to
sport’s clubs/support to provide
school uniform)

For many of our most disadvantaged pupils,
circumstances beyond school impact significantly
upon their emotional, spiritual, personal welfare,
and this often affects their ability to access a full
curriculum.

Teaching and learning leads (AG, Executive
T+L consultant and AHT JC to work
alongside AA/JA to coach staff with new
strategies for building resilient PP learners,
including implementing peer challenge. SLT
to monitor impact of peer challenge and CPD
half termly.

Our learning mentor works closely with these
vulnerable families to ensure that they are able to
grow stronger emotionally, build resilience and
develop coping strategies that enable them to
learn in the classroom.

Learning Mentor (KSh) and Inclusion Lead
(JA) to meet weekly with a focus on PP
pupils.

Our most vulnerable pupils lack confidence and
this often prevents them from engaging fully in the
learning process. They lack resilience and easily
give up when learning becomes challenging. The
school intends to improve the strategies we use in
the classroom to build confidence and foster
residence. We intend to focus in particular on
raising the confidence of vulnerable PP boys:
-

what motivates boys?

-

Communication and delivery of teaching
to inspire boys

-

Styles of learning

-

Feedback to boys/ PP

SEMH audit to further inform school how to
support our most vunerable pupils
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Termly wellbeing tracking in the pupil
progress meeting

AA/JA
AG
JC

Monthly
July 2018

JA/KSh

Weekly

Total budgeted cost
£4,000 interventions from outside providers (WSSC) for group of y6 pupils including PP pupils
Access to broad, rich experiences and support to ensure equality of provision and offer:
•
£1,750 towards £50 grant for all FSM pupils to support with uniform and visit experiences.
•
£1000 towards residential visits;
•
£1000 bespoke support to enhance broad experiences (eg music scholarship)
•
free access for FSM pupils to after-school sport’s clubs (£2390)

£25,000 staffing to provide wellbeing support
£1,000 CPoms to improve tracking of PP pupils
£38,000 over staffing TAs to provide booster/ interventions at point of need for all cohorts/ homework clubs.
£30,000 teaching staff (overstaffing to support targeted groups/ smaller classes)
£1,000 resources and training for improved writing/ spag curriculum
£1000 SLE SENCO deployment to improve provision for SEN PP pupils
£2,000 CPD and peer coaching to improve resilience and confidence of PP learners, particularly boys (release non-contact for staff)
£6,000 Teaching and Learning Consultant AG
£1000 resources to improve spag (spelling)
£1000 resources for book club (improving the ‘love of reading’).

See Review of PP expenditure 2016/17 below
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£116,140

6. Review of expenditure

Previous Academic Year 2016/17
i. Quality of teaching for all
Desired outcome

Chosen action /
approach

Estimated impact: Did you meet the success criteria? Include impact on pupils not eligible for PP, if appropriate.

Lessons learned

Cost

(and whether you will continue with this approach)

PP pupils
performing in line
with peers by end
of KS1/ kS2 (ARE)

Overstaffing to provide
smaller classes, more
access to first quality
teaching (overstaffing of
Teaching assistants plus
small classes and
overstaffing of teachers)

KS2: (y6 2017 12 PP pupils)

Continue to support small classes and overstaffing so that disadvantaged
pupils access first quality teaching in a bespoke way. Continue with single
form entry classes rather than mixed year groups, all with FT TA / learning
mentor support.

AS:
Reading 75% ARE (above national all pupils; however PP pupils who didn’t achieve (3/12) had high levels of SEN - 3 with an
EHCP). PP non -SEN achieved 100%)
Maths 75% ARE above national all pupils; however PP pupils who didn’t achieve (3/12) had high levels of SEN - 3 with an
EHCP). PP non SEN achieved 100%)
Writing 75% ARE (above national all pupils; however PP pupils who didn’t achieve (3/12) had high levels of SEN -, 3 with an
EHCP). PP non SEN achieved 100%;

3/12 PP pupil in y6 did not achieve AS in RWM in 2017, but all 3 had high
levels of SEN, 3 with EHCP. Ensure bespoke interventions start early
enough to enable pupils to be very secure before the end of y6.
Commission a SEN review to ensure practice in school is good enough for
our SEN pupils, but with a focus on PP SEN.
-

KS1: (y2 2017 11 pupils)
Reading 72% ARE (2% below national all pupils), 14% Greater Depth. Writing 72% (+7% above national all pupils) ARE 14%
greater depth. Maths ARE 82% (+9% above national); greater depth 0%

Continue effective support with homework for vulnerable
pupils (homework club).

Continue to improve spelling at KS1/ kS2 in order to impact on outcomes
for writing at KS1 and KS2 for PP pupils.

Success criteria met at KS1 (other than KS1 reading PP outcomes just below national). Writing for PP pupils at KS1 has
significantly improved from below national at 59% in 2016 to above national in 2017 (72%). Success criteria met at KS2 for PP
non-SEN - outcomes sig+ at 100%.
PP pupils
performing in line
with peers by end
of KS1/ KS2 (ARE)

Educational support staff
to provide interventions:
INTERVENTION AT POINT
OF NEED:
1-1 mentoring and
tutoring
- Catch up maths
programme

KS2: (y6 2017 12 PP pupils)
AS:
Reading 75% ARE (above national all pupils; however PP pupils who didn’t achieve (3/12) had high levels of SEN - 3
with an EHCP). PP non -SEN achieved 100%)
Maths 75% ARE (above national all pupils; however PP pupils who didn’t achieve (3/12) had high levels of SEN - 3 with
an EHCP). PP non SEN achieved 100%)
Writing 75% ARE (above national all pupils; however PP pupils who didn’t achieve (3/12) had high levels of SEN -, 3
with an EHCP). PP non SEN achieved 100%;
KS1: (y2 2017 11 pupils)
Reading 72% ARE (2% below national all pupils), 14% Greater Depth. Writing 72% (+7% above national all pupils) ARE
14% greater depth. Maths ARE 82% (+9% above national); greater depth 0%

3/12 PP pupil in y6 did not achieve AS in RWM in 2017, but all 3 had high
levels of SEN, 3 with EHCP. Ensure bespoke interventions start early
enough to enable pupils to be very secure before the end of y6.
Commission a SEN review to ensure practice in school is good enough for
our SEN pupils, but with a focus on PP SEN.
-

- Additional writing
Success criteria met at KS1 (other than KS1 reading PP outcomes just below national). Writing for PP pupils at KS1 has
significantly improved from below national at 59% in 2016 to above national in 2017 (72%). Success criteria met at KS2 for PP
non-SEN - outcomes sig+ at 100%.

booster

Continue to support small classes and overstaffing so that disadvantaged
pupils access first quality teaching in a bespoke way. Continue with single
form entry classes rather than mixed year groups, all with FT TA / learning
mentor support.

- Additional reading (1-1)

Continue effective support with homework for vulnerable
pupils (homework club).

Continue to improve spelling at KS1/ kS2 in order to impact on outcomes
for writing at KS1 and KS2 for PP pupils.

ii. Targeted support
Desired outcome

Chosen action /
approach

Estimated impact: Did you meet the success criteria? Include impact on pupils not
eligible for PP, if appropriate.
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Lessons learned
(and whether you will continue with this
approach)

Cost

60,000

PP pupils performing in line with
peers by end of KS1/ KS2 (ARE)

Educational support staff to
provide interventions:
INTERVENTION AT POINT OF
NEED:
1-1 mentoring and tutoring
- Catch up maths programme
- Additional writing
booster
- Additional reading (1-1)

KS2: (y6 2017 12 PP pupils)
AS:
Reading 75% ARE (above national all pupils; however PP pupils who didn’t achieve (3/12) had high levels
of SEN - 3 with an EHCP). PP non -SEN achieved 100%)
Maths 75% ARE (above national all pupils; however PP pupils who didn’t achieve (3/12) had high levels of
SEN - 3 with an EHCP). PP non SEN achieved 100%)
Writing 75% ARE (above national all pupils; however PP pupils who didn’t achieve (3/12) had high levels
of SEN -, 3 with an EHCP). PP non SEN achieved 100%;

Staff feedback and data indicate that the support has
been effective. Continue to boost/ target support.
Ensure that this is monitored regularly including
looking at evidence of impact.

KS1: (y2 2017 11 pupils)
Reading 72% ARE (2% below national all pupils), 14% Greater Depth. Writing 72% (+7% above national
all pupils) ARE 14% greater depth. Maths ARE 82% (+9% above national); greater depth 0%
Success criteria met at KS1 (other than KS1 reading PP outcomes just below national). Writing for PP pupils
at KS1 has significantly improved from below national at 59% in 2016 to above national in 2017 (72%).
Success criteria met at KS2 for PP non-SEN - outcomes sig+ at 100%.
Word aware programme purchased for EYFS to develop individual PP S+L barriers. GLD 86% 2017.

- S+L programme EYFS

£6,000
£3000 staffing to cover
homework clubs
£4,000 interventions from
outside providers (WSSC)
for y6 PP pupils
£1,000 CPoms to improve
tracking of PP pupils
£42,000 over staffing TAs to
provide booster/
interventions at point of
need for all cohorts.
£30,000 teaching staff
(overstaffing to support
targeted groups/ smaller
classes)
£2,000 resources and
training for improved
writing/ spag curriculum
£90 Word aware EYFS

iii. Other approaches
Desired outcome
Raise children’s aspirations and
life chances.

Support the wellbeing of pupils
in order to enable them to
access learning

Improve attendance rates of
FSM pupils

Chosen action / approach

Estimated impact: Did you meet the success criteria? Include
impact on pupils not eligible for PP, if appropriate.
Medium: positive impact for students who attended residential visits.

Funding for disadvantaged
pupils to attend residential
visits and other educational
experiences including access to
Learning
mentor
works closely
instrumental
tuition.
with disadvantaged pupils and
families

Additional attendance
incentives introduced; more
robust tracking and more
regular meetings with parents
of PP pupils with low
attendance. Learning mentor to
work closely with families

High: wide range of need, and Learning Mentor has worked closely with pupils
to ensure they have developed good strategies including managing
relationships, conflict, building resilience, supporting anxieties including
trauma. This has enable pupils to return to classes quickly and manage their
own behaviour more effectively
52% PP children in 2016 had attendance rates over 90%
As a result of action, in 2017 attendance for FSM pupils was 93.75% - a
significant improvement
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Lessons learned
(and whether you will continue with this approach)

Cost

Next year, will continue with this strategy

£3000

Next year we will continue with this strategy, and will include a more systematic
method for recording interventions/ incidents relating to PP pupils (CPons)

£25,000

Continue to monitor PP attendance and meet with families regularly (Learning
mentor/ Inclusion lead) .

(within 25,000
amount
mentioned
above)

7. Additional detail

In this section you can annex or refer to additional information, which you have used to support the sections above.
Exceptional support will be provided to pupils via our enhanced staffing ratios, with bespoke interventions at point of need. All Pupil Premium pupils who are at risk of not
performing at ARE have individual action plans and are tracked closely and robustly monthly. This will mean that each disadvantaged child will receive individual input and
feedback when they need it and at the level of their need, in order for them to make accelerated progress. One to one or small group interventions are planned for and
adapted regularly to meet pupil’s needs. Pupil Premium pupils are supported exceedingly well emotionally in order to enable them to access learning and develop
emotionally, spiritually, physically and intellectually. Staff development in 2017/18 will include research into raising confidence and resilience of PP pupils in the classroom.
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